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1. Introduction

The most significant characteristics that distinguish humans from other organisms are their mental abilities
and feelings. Emotions have a significant effect in determining people's attitudes and behaviours (Hochschild,
1983). Especially in recent years, "Emotional Labor" draws attention as an indispensable and expected service
sector component. Teachers are at the forefront of the service sector; they are always face-to-face with the
students, administrators, and parents and are expected to meet and communicate with them. Emotional labor
is also considered an essential component of the education sector (Hochschild, 1983, Wharton, 1999; Sutton
and Wheatley, 2003). Because of this, evaluation of the emotional and cognitive responses of children in
different age groups to continuous education and training is crucial for, for teachers, whose job is to guide the
students (Begenirbas & Yalgin, 2012).

Studies show that the profession of teaching is requires the highest level of emotional labor (Hochschild, 1983).
According to Goodwin, Groth, and Frenkel (2011), teaching is a profession that requires displaying a cheerful
and lively disposition or being neutral when needed. Emotional labor research provides teachers with
awareness on this issue and aims to improve the strategies for using emotional labor (Ertiirk, Kara & Giines,
2016). In this context, this study aims to examine the emotional labor behaviors of teachers based on various
variables. The study contributes to the field with a high number of participants from different professions and
school types.
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1.1. Emotional Labor

Emotional labor can be defined as expressing the emotions desired by organizations (Morris and Feldman,
1997). It includes evaluating when to express feelings and when not to, assessing inappropriate expressions of
emotion, and managing and regulating such expressions. Grandey (2000) defines it both as feelings and
expressions of emotions for organizational purposes. In the organizational context, emotional labor involves
employees displaying the expected feelings during service encounters (Akin et al., 2014). There are three
criteria suggested by Hochschild (1983) for teaching to meet as a profession that involves emotional labor: (1)
Values such as cultural expectations of professional standards which are imposed on teachers as external
control on their emotional labor; (2) Direct interaction of teachers with their colleagues, students and their
parents; (3) producing specific frames of mind (such as excitement, concern, the happiness of fear) (e.g.,
excitement or anxiety, joy or fear) in their students or other people around them (Winograd, 2003).

Three strategies of performing emotional labor are surface acting, deep acting, and genuine emotions.
Hochschild (1983) defines surface acting as employees expressing the behavior's expected by their
organization, whether their inner feelings are the same as their behavior’s or not. On the other hand, deep
acting aims to change the inner feelings to match the demonstrated behaviour (Grandey, 2000; Hochschild,
1983). In other words, in surface acting, the person plays a superficial role to mask his/her true feelings,
expressing different emotions on the outside (Grandey, 2003); while in deep acting, the person strives to focus
on the inner emotions in order to feel the desired role, just like an actor or an actress (Brotheridge & Grandey,
2002). In a sense, deep acting employees put themselves in customers' shoes and empathize (Rupp et al., 2008).
The third dimension of emotional labor consists of genuine emotions or naturally felt emotions. Diefendorff
et al. (2005) specified that feeling sad about a customer's problem exemplifiesgenuine emotion. They
empirically studied genuine emotions to show the differentiation between surface and deep acting.

The research showed that deep acting had a positive relationship with organizational attachment and
customer satisfaction. People who engaged in deep acting were also more likely to feel a sense of personal
accomplishment (Hiilsheger & Schewe, 2011). Wang et al. (2011) had similar results in their research.

Regarding individual well-being, they found that deep acting was statistically unrelated to depersonalization
and emotional exhaustion. In addition, deep acting was negatively related to a reduced sense of personal
accomplishment and had a small but significant negative relationship with psychosomatic complaints. Deep
acting was positively related to both non-self-reported task performance, self-reported task performance, and
job satisfaction. In addition to Kammeyer-Mueller et al. (2013) used a meta-analytic structural model to test
the effects of deep acting on job performance and stress. They found that deep acting was positively related to
job performance and satisfaction and unrelated to stress/emotional exhaustion.

There are two studies on the commonness of deep acting, surface acting, and genuine emotions among
employees. Dahling and Perez (2010) researched how emotional labor strategies are affected depending on
personal characteristics. The result was that natural feelings and genuine emotional labor were more common
among senior employees. Since senior employees presumably have more professional experience and have
undergone more emotional labor, the study also points out that employees with greater skill levels are more
prone to have genuine feelings about their job. Kiffin-Petersen et al. (2008) found that genuine emotions and
deep acting were the most efficient emotional labor forms. Twenty-eight per cent of employees in their study
were found to be skilled at performing both. A mere 4 per cent have used all three types of emotional labor,
implying that surface acting is rarely used alongside genuine emotions and deep acting.

1.2. Emotional Labor in Teaching

Teaching, as a profession, involves high levels of emotional labor. This aspect of teaching makes it distinct
from other lines of work. It is an emotion-based profession, and good practice of teaching is full of positive
emotions. This positivity is a must in the teacher's relationship with his/her students to ensure a healthy
classroom atmosphere (Akin et al., 2014). In that respect of teaching, emotional labor is primarily perceived as
a process during which teachers try to manage, generate, and inhibit their feelings and expressions of emotion
according to expectations and the normative beliefs held about the teaching profession. For effective emotional
labor, some specific strategies are required for teachers to regulate their feelings and emotions when working
(Yin et al., 2013).
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Given that learning, providing guidance, and teaching are not the only processes that deal with emotions, they
are always emotional by nature (Hargreaves, 2001). For example, a teacher expressing anger in class is
considered an unhealthy example (Liljestrom, Roulston, & deMarrais, 2007), and these emotions should be
controlled to avoid such occurrences (Noor and Zainuddin, 2011).

Winograd's (2003) self-study reveals five emotional rules for teachers: (1) to love their work; (2) to avoid the
display of extreme emotions like anger, joy, and sadness; (4) to love and to show enthusiasm for students; (3)
to be enthusiastic and passionate about the subject matter; (5) to have a sense of humour and laugh at their
own mistakes and the peccadilloes of students. The researchers agree that teaching involves emotional labor.
If teachers cannot manage their emotions appropriately according to the rules, they will be treated as
unprofessional. As a result, teachers need to perform emotional labor (Tsang, 2011; Zembylas, 2002, 2005).

Alkin and his colleagues (2014) found that senior teachers have higher levels of emotional labor. Their results
highlight considering ways to enhance emotion regulation skills for inexperienced and recently qualified staff
and the need for teacher-training programs to raise awareness of the emotional demands of teaching.

Sat and his colleagues (2015) found significant differences in sub-dimensions of emotional labor in terms of
marital status, gender, educational background, types of institution, and teachers’ seniority. Also, Ertiirk et al.
(2010) found that male teachers' emotional labor behaviour levels are higher than female colleagues. Similarly,
primary school teachers had higher levels than high school teachers. Teachers aged 41 and over had higher
levels than teachers aged 40 and under 40. Teachers with 16 years and more seniority had higher levels than
seniority between 1-5 years. Bryik and Aydogan (2014) found that the emotional labor levels of male teachers
are higher than female teachers; teachers with higher seniority tend to spend more emotional labor than those
with less seniority. In addition, Polatkan (2016) found that male teachers' deep acting levels were statistically
higher than female teachers. The genuine acting levels of teachers who love their jobs were meaningfully
higher than those who do not. The level of deep acting of teachers who were over 46 is meaningfully higher.

Akbas and Bozkurt Bostanci (2019) found that teachers' emotional labor level shows differences in gender,
working period in the same school, and seniority. It has been determined that in the following examples, the
former ones respectively have higher levels of emotional labor than the latter ones: teachers who have been
working for longer compared to those who have been working shorter in the same school; male teachers
compared to female teachers, and senior teachers compared to junior teachers. Contrary to this, Ozgiin (2015)
and Ceylan (2017) found that teachers' emotional labor level does not differ in seniority.

Researchers found that male teachers' deep acting, and surface acting levels were meaningfully higher than
female teachers (Ceylan, 2017; Kadan & Aral, 2018, Yakar, 2015). Bas (2012) found that the emotional labor
levels of female employees were higher than their male counterparts. On the other hand, Kaya (2009) found
that teachers' emotional labor behaviours do not vary according to institution roles, experience in the
institution, or gender. Koksel (2009) found that emotional labor levels do not vary according to gender.

Some researchers found that emotional labor behaviors’ of teachers were at a moderate level (Akbas & Bozkurt
Bostanci, 2019; Begenirbas & Meydan, 2012; Ertiirk et al., 2010; Savas, 2012); and other researchers found that
emotional labor behaviours of teachers were at a high level (Akin et al., 2014, Aytekin Uysal, 2007; Brown et
al., 2014; Ceylan, 2017, Yilmaz et al.,, 2015). Polatkan (2016) found that secondary school teachers' emotional
labor level was highest on surface acting, followed by genuine and deep acting. Akin et al. (2014) found that
the emotional labor levels of teachers were 4.53 for genuine emotions, 4.47 for deep acting, and 3.99 for surface
acting on a five-point Likert scale. The female teachers used surface acting and deep acting behaviours
significantly more often than the male teachers do.

This study aims to examine teachers' emotional labor behaviours based on various variables. With this
purpose, the study has sought to answer the following questions:

1. What is the level of teachers' emotional labor?
la. What is the level of teachers' surface acting?

1b. What is the level of teachers' deep acting?

1c. What is the level of teachers' genuine emotions?
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2. Do primary teachers' emotional labor levels (surface acting, deep acting, genuine emotions) significantly
vary according to various variables?

2a. Do teachers' emotional labor levels significantly vary according to gender?

2b. Do teachers' emotional labor levels significantly vary according to age?

2c. Do teachers' emotional labor levels significantly vary according to tenure?

2d. Do teachers' emotional labor levels significantly vary according to education level?

2e. Do teachers' emotional labor levels significantly vary according to the profession?

2f. Do teachers' emotional labor levels significantly vary according to school type?

2. Method
2.1. Research Model

This study aims to examine teachers' emotional labor behaviors based on various variables. For research
purposes, this study was designed as a descriptive survey model, which seeks to determine the presence and
degree of a change between two or more variables (Karasar, 2013).

2.2. Population and Sample

The universe of the research study consists of 9.597 public school teachers in Kiiciikcekmece and Bagcilar
districts, within the borders of Istanbul province. The sample group of the research includes 556 teachers who
work in 21 different regions of Istanbul in the schools of the Ministry of National Education. The sample group
was determined by stratified sampling. Subgroups in the universe are identified and represented in the sample
by their current proportions in the universe. The number of samples selected from each layer relies on the
number of units of that layer (Karasar, 2013). A stratified sampling universe has homogeneous layers. Sample
from layers have been selected, and the selections were combined. In stratified sampling, boundaries are used
in the presence of substrates or subunit groups in a specified universe (Kilig, 2013). In this research, stratified
sampling was used, considering that the responses from different geographical regions may vary. Teachers'
personal variables within the scope of the research are given in Table 1 below.

Table 1. Teachers’ Personal Variables

Variable Variable Value Percentage (%)
Female 65,5
Gender Male 34,5
25 and under 5,3
25-34 years old 44,8
Age 35-44 years old 35,5
45-54 years old 11,3
55 and above 3,1
1-5 years 24,7
6-10 years 31,0
11-15 years 16,3
Tenure 16-20 years 16,1
20-25 years 6,6
26 years and above 5,1
. Graduate 87,5
Education Level Master and doctorate 12,5
11,4

Pre-school teacher

. Primary school teacher 24,7
Profession 57,9
Branch teacher
6,1
School manager
Kindergarten 9,8
Primary school 29,1
hool t
School type Secondary school 27,3
Anatolian high school 18,0
Vocational high school 15,8
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As shown in Table 1, 65,5% of the participants were female; the majority were between 25-34 years old (44.8%);
57.9% were branch teachers; 87.5% have graduate degrees, 29,1% of them work in primary schools.

2.3. Data Collection Tools

The study data were collected with a measuring tool, which consists of 'Personal Information Form' and
‘Emotional Labor Scale.' The description of the measurement tool has been given below.

Personal Information Form: The questionnaire prepared by the researcher was used to determine some of the
characteristics of the participants (gender, age, tenure, education level, profession, school type).

Emotional Labor Scale: The Scale was created by Diefendorff et al. (2005) and was adapted to Turkish in the
teacher sample by Basim and Begenirbas (2012). The scale has three dimensions, surface acting, deep acting,
and genuine emotions. The participants were evaluated with the help of the five-point Likert Scale (1 = Never,
5 = Each Time). Surface acting was measured in scale by six items, deep acting by four items, and genuine
emotions by three items. The internal consistency of the scale has been calculated as .80 (Basim & Begenirbas,
2012). In this study, Cronbach's alpha = .85 for the surface acting sub-dimension, Cronbach's alpha = .87 for
the deep acting sub-dimension, and Cronbach's alpha = .83 for the genuine emotions sub-dimension. The
Cronbach's alpha value for the overall scale is .77.

Based on the assumption that the scale was equally spaced, the score range coefficient for the arithmetic means
was 0.80. Score Range = (Highest Value-Lowest Value) / 5 = 4/5 = 0.80. Accordingly, the evaluation range of
arithmetic means is "very low" between 1.00-1.80, "low" between 1.81-2.60, " medium" between 2.61-3.40, "high"
between 3.41-4.20, "very high" between 4.21-5.00 (Gomleksiz & Bulut, 2006; Tanugur et al., 2013).)

2.4. Data Analysis

The data collected for the research study were analyzed by using SPSS 23 program. The normality of the data
was examined with the Kolmogorov Smirnov Test, and it was determined that the data have a normal
distribution (p>.05; p=,300). In this case, One Way ANOVA, Independent Samples T-test was employed to
analyse the data among parametric tests.

The levels of teachers' emotional labor were calculated by using arithmetic means and standard deviation. For
determining whether teachers' emotional labor differs according to the variables of gender and education
level, Independent Samples T-test was conducted. One Way ANOVA was used to determine whether teachers'
emotional labor differs according to the age, tenure, profession, and school type variables.

3. Findings

1. The first sub-question of the study is 'What is the level of teachers' emotional labor?' The values of the mean

score (X) and standard deviation (S) of this sub-problem are given in Table 2.

Table 2. Descriptive Statistics Findings

Surface Acting (F1) x S

I playact to properly deal with students. 2.16 1.13
I wear a mask to show the emotions required by my profession. 1.93 1.05
I act as if I feel the emotions that I do not feel while doing my profession. 1.87 1.05
I act as if I feel good when dealing with my students. 2.00 1.04
I show my students different emotions than I really feel. 1.86 0.97
When [ take care of the students, I perform extra performance as if I were doing a show. 2.43 1.23
Owerall score of surface acting 2.04 4.90
Deep Acting (F2) x S

I do my best to feel the emotions I have to show the students. 3.34 1.34
I make an intense effort to make the students feel the emotions that I have to show. 2.97 1.38
I really try to experience the emotions I have to show students. 2.21 1.32
I make an effort to feel the emotions I have to show in reality. 2.63 1.34
Owerall score of deep acting 3.05 4.60
Genuine Emotions (F3) x S
The feelings I show students are sincere. 4.37 .79
The feelings I show students are the same as what I felt at that moment. 412 .92
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The emotions I show to the students emerge spontaneously. 4.00 .95
Owerall score of genuine emotions 4.16 2.32
Owerall score of emotional labor 2.83 7.56

The average scores given by the teachers to the emotional labor scale are given in Table 2. As can be seen in
Table 2, the highest average scores were collected under the factor of "genuine emotions" ("high" between 3.41-
4.20); the lowest mean scores were collected in the "surface acting” factor ("low" between 1.81-2.60), and
teachers' deep acting level were "medium" between 2.61-3.40.

The items with the highest average score on the scale are the following: "The feelings I show students are
sincere.” (x= 4.37), "The feelings I show students are the same as what I felt at that moment." (x= 4.12), "The
emotions I show to the students emerge spontaneously.” (x= 4.00). The items with the lowest score are the
following: "I show my students' different emotions than I really feel. (x= 1.86), "I act as if I feel the emotions
that I do not feel while doing my profession." (x=1.87), "I wear a mask to show the emotions required by my
profession.” (x= 1.93). When the scale was evaluated as a whole, it was found that teachers' emotional labor
levels were "medium" between 2.61-3.40.

The second sub-problem of the study is 'Do teachers' emotional labor level (surface acting, deep acting,
genuine emotions) vary according to various variables?' The results show that teachers' emotional labor levels
vary according to gender, profession, and school type. On the other hand, teachers' emotional labor levels do
not vary according to their age, tenure, and education level. The relationships between various variables and
teachers' emotional labor levels are shown in the tables below.

The results of the t-test conducted to measure the effect of gender on the emotional labor behaviour of teachers
are given in Table 3.

Table 3. The Level of Teachers’ Deep Acting (T-Test) According to Gender

Gender n X S df t p
. Female 362 11.98 4.77 o
Deep Acting Male 194 12.59 404 554 -1.46 .000

“1<0.01

According to the study's findings, male teachers show deeper acting behaviours (t =-1.46, p <0.01) than female
teachers. On the other hand, teachers' surface acting and genuine emotions do not vary according to gender.

The ANOVA results conducted to measure the effect of the age on emotional labor behaviour of teachers are
given in Table 4.

Table 4. The Level of Teachers’ Emotional Labor (ANOVA) According to the Age
Age N X Sd df F p Sig.

25 and under 29 35.92 7.03

25-34 years old 249 37.17 7.64
Emotional 35-44 years old 198 3697 738 037 829 .
Labor Total 45-54 years old 63 36.80  7.64

55 and above 17 35.0 9.50
*p>0.05

According to the study's findings, emotional labor levels are not age-dependent (F=0.37, p>0.05).

The ANOVA results conducted to measure the effect of the tenure on emotional labor behaviour of teachers
are given in Table 5.

Table 5. The Level of Teachers’ Emotional Labor (ANOVA) According to the Tenure

Age N X Sd df F P Sig.
1-5 years 138 37.60 7.24
6-10 years 173 36.69 7.41
Emotional 11-15 years 91 36.15 7.39 ° 143 209 -
Labor Total 16-20 years 90 38.31 8.13
20-25 years 36 37.19 6.84
26 years and above 28 34.27 8.90
*p>0.05
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According to the study's findings, emotional labor levels do not depend on tenure (F=1.43, p>0.05).The results
of the t-test conducted to measure the effect of education level on the emotional labor behaviour of teachers
are given in Table 6.

Table 6. The Level of Teachers’ Emotional Labor (T-Test) According to Education Level

Education
X f ig.
Level S d t P Sig
Emotional Labor Graduate 486 36.75 7.64
- *
Total Master and 70 38.22 771 554 1.313 .969
Doctorate

*p>0.05
According to the study's findings, emotional labor levels do not depend on education level (t=-1.313, p>0.05).

The ANOVA results to measure the impact of the profession on the emotional labor behaviour of teachers are
given in Table 7.

Table 7. The Level of Teachers’ Genuine Emotions (ANOVA) According to the Profession

Profession N X Sd df F p Sig.
1-Pre-school teacher 65 12.66 2.20
; 2-Primary school teacher 134 12.94 2.04
Genuine 3 3.12 02* 2-3
Emotions 3-Branch teacher 323 12.24 243
4-School manager 34 12.72 2.40

According to the findings of the study, primary school teachers' genuine emotions levels are higher than
branch teachers' (F=3.12, p <0.05). On the other hand, teachers' surface acting and deep acting levels do not
vary according to the profession.

The ANOVA results to measure the effect of school type on the emotional labor behaviour of teachers are
given in Table 8.

Table 8. The Level of Teachers’ Emotional Labor (ANOVA) According to the School Type of Teachers

School type N X Sd df F p Sig.
1-Kindergarden 55 36.36 6.62
) 2-Primary School 158 36.51 7.68
Emotional 3-Secondary school 154 3858 775 4 3684  .000%* 35
Labor Total -4 apatolian High School 100 3639 7.9
5-Vocational High school 89 34.75 7.45
1-Kindergarden 55 12.36 4.71
2-Primary School 158 12.05 4.52
Deep Acting 3-Secondary school 154 13.13 471 4 3.651  .000** 35
4-Anatolian High School 100 11.80 441
5-Vocational Hig school 89 10.79 441
1-Kindergarden 55 12.88 2.08
Cenui 2-Primary School 158 12.74 2.32 1-5
enuine
3-Secondary school 154 12.75 191 4 4.732 .000** 2-5
Emotions 4-Anatolian High School 100 12.35 2.46 35
5-Vocational Hig school 89 11.59 2.75

According to the study's findings, teachers' deep acting, genuine emotions, and total emotional labor levels
differ according to the profession. Secondary school teachers' deep acting (F=3.65, p <0.01), genuine emotions
(F=4.73, p <0.01) and total emotional labor (F=3.68, p <0.01) levels are higher than vocational high school
teachers. Similarly, kindergarten and primary school teachers' deep acting (F=3.65, p <0.01) and genuine
emotions (F=4.73, p <0.01) levels are higher than vocational high school teachers.

4. Conclusion and Discussion

In this section, the research findings are discussed, with previous research findings also taken into
consideration. Teachers' overall emotional labor behaviour level was "medium." The highest average score,
which was collected under the factor of "genuine emotions”, is "high"; the lowest average score, which was
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collected in the "surface acting” factor, is "low" and teachers' deep acting level was "medium". While some
researchers (Akbas &Bozkurt Bostanci, 2019; Begenirbas & Meydan, 2012; Ertiirk et al., 2010; Sagas, 2012)
found that emotional labor behaviours of teachers were at a medium level; other researchers (Akin et al., 2014,
Aytekin Uysal, 2007, Brown et al., 2014, Ceylan, 2017; Yilmaz et al., 2015) found that emotional labor
behaviours of teachers were at a high level. Akin et al. (2014) found that the emotional labor levels of teachers
were 4.53 for genuine emotions, 4.47 for deep acting, and 3.99 for surface acting on a five-point Likert scale.
These research findings are consistent with the current findings. According to the research results, the surface
acting had a negative effect, whereas deep acting and genuine emotions had a positive effect on positive
organizational behaviour such asjob performance (Kim et al., 2017; Lee et al., 2015; Wang et al., 2016; Totterdell
& Holman, 2003; ) and job satisfaction (Bhave & Glomb, 2016; Chen et al., 2012, Brotheridge & Grandey, 2002;
Brotheridge & Lee, 2002; Cheung & Tang, 2009, Cheung & Tang, 2010; Cheung et al., 2011; Hur et al. 1, 2015;
Park & Han, 2013). The findings suggest the desired result in which a high level of genuine emotions and low-
level surface acting increase positive organizational behaviours such as job performance and job satisfaction.
It is an indication that there is a need for studies to increase deep acting from medium level to high level.

It was found that teachers' deep acting levels vary according to gender. Male teachers show deeper acting
behaviours than female teachers. Polatkan (2016) found that male teachers' deep acting levels were
meaningfully higher than female teachers. Sat and his colleagues (2015) found significant differences in
emotional labor subdimensions in terms of gender. Ertiirk et al. (2010) found that male teachers' emotional
labor behaviour levels higher male than their female counterparts. In addition, Biyik and Aydogan (2014)
found that the emotional labor levels of male teachers are higher than female teachers. Akbas and Bozkurt
Bostanci (2019) found that male teachers have higher emotional labor levels than female teachers. Researchers
(Ceylan, 2017; Kadan & Aral, 2018; Yakar, 2015) found that male teachers' deep acting, and the surface acting
level were meaningfully higher than female teachers. Bas (2012) found that the emotional labor levels of female
employees are higher than their male colleagues. On the other hand, Kaya (2009) and Kdksel (2009) found that
teachers' emotional labor behaviours do not vary according to gender. In deep acting, the person strives to
focus on the inner emotions to feel the desired role, just like an actor or an actress. The result can be explained.
Gender roles: refers to the roles traditionally expected of men and women. While these roles expect men to
behave more like they are, they expect women to feel and behave in accordance with social life (Vefikulucay
et. al, 2007).

Teachers' genuine emotions vary according to the profession. Primary school teachers' genuine emotions level
is higher than branch teachers. This finding is explained by the fact that primary school teachers’ study with
younger students and for longer hours than branch teachers do. Therefore, they would need to perform more
emotional labor behaviour than others do. Inconsistent with this research's results, Kaya (2009) found that
teachers' emotional labor behaviours do not vary according to institution roles.

Teachers' deep acting, genuine emotions, and total emotional labor levels differ according to school type.
Secondary school teachers' deep acting, genuine emotions, and total emotional labor levels are higher than
vocational high school teachers. Similarly, kindergarten and primary school teachers' deep acting and genuine
emotion levels are higher than vocational high school teachers' teachers do. It is thought that student's ages
and needs can explain this situation. Ertiirk et al. (2010) found that primary school teachers have higher levels
of emotional labor behaviour compared to high school teachers. On the other hand, Kaya (2009) found
teachers' emotional labor behaviours do not vary according to institution roles.

It was found that teachers' emotional labor levels do not vary according to age, tenure, and education level.
Dahling and Perez (2010) found that senior employees express their naturally felt emotions, and they were
more genuine in their emotions. Since senior employees presumably have more professional experience and
have undergone more emotional labor, their study also points out that employees with greater skill levels are
more prone to have genuine feelings about their jobs. Sat and his colleagues (2015) found significant
differences in emotional labor subdimensions in terms of educational background and seniority of teachers.
Akin and his colleagues (2014) found that more experienced teachers reported higher levels of emotional labor.
Ertiirk et al. (2010) found that teachers aged 41 and over have higher levels of emotional labor behaviour than
teachers aged 40 and under, and teachers with seniority 16 years and more have higher levels than those who
have seniority between 1-5 years. Biyik and Aydogan (2014) found that teachers with higher seniority tend to
spend more emotional labor than those with less seniority. The level of deep acting of teachers who were over
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46 is meaningfully higher. Akbas and Bozkurt Bostanci (2019) found that senior teachers have higher
emotional labor levels than junior teachers. Contrary to this, Ozgiin (2015) and Ceylan (2017) found that
teachers' emotional labor level does not differ in seniority. Kaya (2009) found that teachers' emotional labor
behaviours do not vary according to experience in the institution.

5. Recommendations

In this section, recommendations based on the research findings are presented under two headings:
practitioners and researchers.

Recommendations for Practitioners

e Deep acting has a positive correlation with professional satisfaction and task performance, both self-
reported and non-self-reported. Since teachers' deep acting level was found as "medium", it is
recommended to conduct studies to raise the deep acting level higher.

e Male teachers have higher deep acting levels than female teachers do. Thus, it is recommended to
conduct studies to raise the level of female teachers' deep acting behaviour.

¢ Kindergarten, primary, and secondary school teachers' deep acting and genuine emotions levels are
higher than vocational high school teachers. It is recommended to conduct studies to raise vocational
high school teachers' deep acting and genuine emotional behaviour levels.

Recommendations for Researchers

e This study was conducted in public schools. It is considered that it would be beneficial to conduct
similar research in private schools as well.

e Primary school teachers' genuine emotions levels are higher than branch teachers. The finding will
present a starting point for future qualitative studies. Researchers could explain the results with
qualitative studies such as "focus group interview" and "observation".
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