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1. Introduction

With the gradual retirement of the Silent Generation and the Baby Boomer generation, teachers from
Generations X, Y, and Z are now working together in schools (Ugan & Batuk, 2022). While collobration across
different generations can have positive effects, it may also give rise to intergenerational issues (Joshi et al.,
2011). One such issue is intergenerational abuse in which one party intentionally exploits or takes advantage
of another without consent. Each generation often perceive itself as superior, increasing the potential for
intergenerational abuse. Abuse can harm an individual physically, socially, and mentally (Gdilen et al., 2013).
Ageism, which may lead to abuse among teachers affects both older and younger individuals (Tungay, 2020).
Changes in societal values further contribute to this situation.

The existing literature on intergenerational abuse predominantly focuses on elder abuse (Karadeniz et al.,
2009; Miiftiiler, 2018; Narin, 2019; Giilen et al., 2013). Therefore, this study aims to explore the teachers’
experiences of intergenerational abuse in schools and its effects on them. Generally, abuse refers to behaviors
in which one individual exert control over another without consent (Fuller, 2021). Regardless of age or gender,
abuse encompasses any form of mistreatment affecting an individual’s life (Biiyiikbas, 2021). While children,
women, and older adults are often seen as the primary victims, adults may also be subjected to abuse (Ersanl
et al., 2013).

The term “generation” comes from the Latin word “generatio-onis,” and refers to a group of individuals born
during a similar era, experiencing comparable life circumstances (Carver & Candela, 2008). A generation is a
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formed by individuals born and raised in the same period influenced by similar social, political, and cultural
events (Altuntug, 2012; Giirsoy et al., 2013). Understanding a generation requires more than examining age;
historical event of that period must also be considered (Stillman & Stillman, 2018).

Authors differ in defining the timeframes for each generation. Those born before 1945 are referred to as the
Silent Generation; 1946-1964 as Baby Boomers; 1965-1979 as Generation X; 1980-1994 as Generation Y; 1995-
2002 as Generation M; and after 2003 as Generation Z (Ayhiin, 2013). Commonly, five generations are
recognized: traditionalists (Silent Generation), Baby Boomers, Generation X, Generation Y, and Generation Z
(Polat et all., 2016). Some researchers also include Generation M, making six generations in total (Tsui &
Hughes, 2001).

In workplaces, representatives of younger and older generations may posses different skills and strengthts
(Cetinkaya, 2022). While these differences can benefit an organizations, they may also result in harm, including
intergenerational abuse. Intergenerational abuse in schools can be defined as behaviors in which one
generation attempts to exploit another by emphasizing its own strengths or highlighting the perceived
weaknesses of the other generation, thereby undermining their professional responsibilities, participation, or
contributions. This concept is distinct from related constructs such as mobbing, bullying, incivility, ageism, or
organizational injustice, as it specifically involves exploitation or conflict between teachers of different
generational cohorts within the school context. For example, a younger teacher may attempt to exclude an
older teacher from a task by citing age-related physical or cognitive decline, or may limit their opportunities
to gain recognition or participate fully in professional activities (Nelson, 2011). The term “abuse” is used here
to reflect perceived exploitation and conflict in intergenerational interactions, although alternative terms such
as intergenerational exploitation or intergenerational conflict could also be appropriate depending on the
specific behaviors observed.

Such abuse also often involves age discrimination defined as unequal treatment based on age (Baybora, 2010).
This can limit a generations ability to utilize its potential and lead to unfair treatment in the workplace. Older
teachers, often considered to as the senior generation, may therefore face exploitation, have their experience
ignored, or be treated unfairly, affecting their social life and access to resources. (Erdogan & Vatandas, 2020).
However, intergenerational abuse is not limited to older individuals. Younger teachers may also be exploited
due to inexperience or other factors. Some victims may not recognize the abuse, and if they do but cannot
resist, the situation may escalate (Arslan, 2015). Older individuals are particularly affected by technological
changes and may experience abuse as a result (Giilen et al., 2013). Increased internet use can make it harder for
older teachers to adapt, while prejudices from younger generations may further exacerbate abuse (Kesgin,
2019; Nelson, 2005).

Research indicates that generational differences often influence workplace dynamics more than age
differences alone (Wey Smola & Sutton, 2002). Denial or normalization of abuse by the exploited individual can
perpetuate intergenerational abuse (Giilen et al., 2013). Age is a significant risk factor, with most victims being
over 75, dependent due to illness or disability, and sharing the same environment with the perpetrator
(Erlingson et al., 2006). Older individuals who fail to adapt to social changes are often socially may experience
social exclusion and exploitationby younger generations (Kesgin, 2019). Conversely, they may attempt to rely
on younger colleagues, especially in areas like technology, which can also result in abuse (Kesgin, 2019).
Emotional sensitivity, physical dependence, communication deficiencies, poor teamwork, high ego, lack of
trust and empathy, resentment, moral inadequacies, lack of self-awareness, and prejudice are other factors
contributing to intergenerational abuse in workplaces(Copur, 2017).

The psychological aspects of the abuser's thoughts and behavior are central in intergenerational abuse.
Perpetrators often exhibit have low self-esteem, a need for recognition, a tendency to blame others, a desire
for power, and a need to control others (Mete, 2020). According to Caldston (1975), abuse victims suffer
socially, emotionally, and physically, with consequences ranging from social exclusion to sleep disturbances,
anxiety, mood disorders, and even physical harm such as bruises, fractures, or burns (Caldston, 1975;
Fadiloglu, 2006; Kesgin, 2019; Lancaster & Gelles, 2017;).

Workplace abuse can reduce jobperformance, increase absenteeism, and create unhealthy work environment.
As a result, individuals who experience abuse may face problems such as insomnia, various nervous issues,
desensitization, melancholy, lack of concentration, and social phobia. Furthermore, employees who experience
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abuse may see a decline in their job performance, and unhealthy work environments may arise (Einarsen,
1999).

In studies, it has been observed that individuals who have experienced abuse not only face health problems
but also feel that they have lost their ability to solve problems when confronted with negative situations (Mete,
2020). The individual may also suffer from issues with self-esteem. Furthermore, as a result of the abuse, an
individual may be unable to continue working due to health problems, leading to job loss (Mete, 2020).
Additionally, an individual who experiences abuse may lose their sense of belonging to their organization
(Ertiirk, 2011). Similarly, when workplace abuse is ignored, it can lead to structural changes in the organization
that are difficult to correct (Karakale, 2018).

The effects of the abuse, whether physical or psychological, can ultimately lead to the individual having to
leave their job. An individual who is abused may experience severe depression, fear, panic attacks, and other
issues, and while dealing with these, may not be able to continue their work and may end up leaving the job
(Pir, 2019). Although abuse may seem to only harm the individual, its effects also reflect negatively on the
organization. Due to abuse within the organization, the individual may take sick leave, receive treatment for
health issues, or experience difficulty focusing, all of which decrease the organization's productivity and can
lead to financial losses (Altinbas, 2019). The self-esteem of the victim decreases, leading to reduced
productivity in the workplace. Their loyalty to the organization also diminishes, and they lose their creative
abilities. As a result, the individual loses motivation, both personally and in terms of their work (Mete, 2020).

Despite extensive studies on workplace abuse, there is limited research on intergenerational abuse among
teachers in schools, particularly regarding how teachers from different generations perceive, experience, and
cope with such behaviors. Most existing literature focuses on elder abuse in domestic or institutional contexts
rather than the school environment (Karadeniz et al., 2009; Giilen et al., 2013; Ersanli et al., 2013). Additionally,
few studies explore the psychological, social, and organizational consequences of intergenerational abuse in
educational settings. Research on generational differences in workplaces suggests that conflicts and
perceptions vary across age groups (Joshi et al., 2011; Wey Smola & Sutton, 2002), but these findings are not
extensively applied to schools. Furthermore, some studies identify factors contributing to intergenerational
abuse in school environments specifically, such as communication problems, lack of teamwork, and prejudices
(Copur, 2017). These gaps highlight the need for qualitative research that captures teachers’ lived experiences
and perspectives of intergenerational abuse in schools, including its effects on individuals and organizational
outcomes.

Purpose of the Study

The aim of this study is to identify the issues where teachers from different generations exploit each other and
to examine the effects of intergenerational abuse on the teachers from different generational groups. To achieve
this aim, the following questions were addressed:

e What are the issues related to generational abuse experienced in schools according to teachers from
different generations?

e  What are the effects of generational abuse in schools on teachers according to teachers from different
generations?

2. Methodology
2.1.Research Model

This study adopts a phenomenological qualitative research design, focusing on the lived experiences of
teachers from different generations regarding intergenerational abuse in schools. Phenomenology is a method
used to express what the experiences of individuals who have lived through a phenomenon mean in relation
to the study topic (Creswell & Creswell, 2013). The analysis was carefully aligned with the phenomenological
approach to capture the essence of the phenomenon, reflecting teachers’ perceptions, feelings, and
interpretations of intergenerational abuse.

Data were collected through semi-structured interviews, allowing participants to express their experiences in
their own words. The analysis followed phenomenological procedures, including repeated reading of
transcripts, identification of significant statements, clustering of meanings, and development of thematic
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descriptions that represent the core essence of intergenerational abuse. By centering on participants’ lived
experiences rather than solely on categorization, this approach provides a rich and interpretive understanding
of how intergenerational abuse is experienced in school settings, including its emotional, social, and
professional impacts.

2.2. Research Sample

In this study, purposive sampling using the maximum variation technique was employed. The aim was to
ensure diversity by selecting teachers from different school levels, subject areas, and generations. The study
group consists of 20 teachers working in various public schools affiliated with the Ministry of National
Education in the Golciik district of Kocaeli, Turkey, during the 2023-2024 academic year. Data were collected
through semi-structured interviews consisting of seven open-ended questions. Each interview lasted
approximately 25-30 minutes, allowing participants to express their experiences and perspectives in sufficient
depth. To enhance the trustworthiness of the study, the research process was designed to be transparent and
systematic. Data collection and analysis procedures were clearly documented, and themes were developed
based on participants’ responses. The demographic information of the teachers and the generations they
belong to are shown in Table 1.

Table 1. Demographic Information and Generations of the Study Group

Participants Gender Age Generation School Type

T1 Female 30 Generation Y Middle School

T.2 Female 42 Generation Y Anadolu High School

T.3 Female 40 Generation Y Anadolu High School

T4 Female 45 Generation X Vocational and Technical Anadolu High School
T.5 Female 45 Generation X Vocational and Technical Anadolu High School
T.6 Male 47 Generation X Vocational and Technical Anadolu High School
T.7 Female 41 Generation Y Vocational and Technical Anadolu High School
T8 Male 52 Generation X Anadolu Imam Hatip High School

T.9 Female 43 Generation Y Anadolu High School

T.10 Male 33 Generation Y Anadolu High School

T.11 Male 34 Generation Y Primary School

T.12 Male 49 Generation X Vocational and Technical Anadolu High School
T.13 Female 51 Generation X Anadolu High School

T.14 Female 53 Generation X Vocational and Technical Anadolu High School
T.15 Female 50 Generation X Anadolu High School

T.16 Male 64 Baby Boomer Generation Vocational Training Center

T.17 Male 61 Baby Boomer Generation Vocational Training Center

T.18 Female 45 Generation X Anadolu High School

T.19 Male 48 Generation X Anadolu High School

T.20 Female 37 Generation Y Imam Hatip Middle School

2.3. Data Collection Tools and Procedure

Data were collected through semi-structured interviews developed specifically for this study. The interview
form was designed based on the literature on intergenerational workplace issues and refined to fit the school
context. An interview is generally defined as a data collection technique aimed at gathering detailed
information, often conducted face-to-face, with open-ended questions preferred (Tekin & Tekin, 2006). The
interviews were conducted face-to-face, and audio recordings were made at times when participants were
comfortable expressing themselves. During the interviews, participants were informed that their real names
and identifying information would remain confidential and that the interviews would only be used as research
data. To ensure clarity and appropriateness, a pilot study was conducted with two teachers, and minor
revisions were made to improve question wording and flow. The interview included seven open-ended
questions that guided participants to discuss their experiences and perceptions of intergenerational abuse in
schools:

e In which areas does intergenerational abuse occur in your school?
e If you have experienced abuse in your school, in which area did it occur?
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e  Which areas are most often abused by younger-generation teachers in your school? Explain it.

e  Which areas are most often abused by older-generation teachers in your school? Explain it.

e  What do you think are the reasons for the intergenerational abuse you experience from teachers of
different generations in your school?

e  What effects does intergenerational abuse from teachers of different generations have on you in your
school?

e  What strategies or methods do you use to address or cope with intergenerational abuse from
teachers of different generations in your school? Explain it.

Each interview lasted approximately 25-30 minutes, allowing participants to provide in-depth insights. To
enhance trustworthiness, all interviews were recorded and transcribed verbatim. Themes were developed
systematically from participant responses, and coding was reviewed by a second researcher to ensure
consistency. To ensure the rigor and trustworthiness of the study, coding and theme development were
conducted collaboratively. The primary researcher first reviewed the transcripts and identified significant
statements. These initial codes were cross-checked with the advisor through peer review, and a second coder
independently analyzed a subset of the transcripts to verify consistency Any discrepancies were discussed
until consensus was reached.This approach provides transparency and rigor, directly addressing the
methodological concerns raised by reviewers.

Given the sensitive nature of the study, which involves workplace relationships, power dynamics, and
potential emotional implications, ethical issues were carefully considered throughout the research process.
Ethical approval was obtained from the Social and Humanities Sciences Ethics Committee (Approval No: 24).
Prior to data collection, participants were fully informed about the purpose and scope of the study. Informed
consent was obtained from all participants, including their voluntary participation, the right to withdraw from
the study at any stage without any negative consequences, and their explicit consent for audio recording
during the interviews. To minimize potential emotional risks, participants were informed that they could skip
any questions they felt uncomfortable answering or terminate the interview at any point. The researcher
maintained a supportive and non-judgmental approach during the interviews, and no harmful or distressing
situations were reported during the data collection process. Confidentiality and data protection were ensured
by anonymizing all participant data. Codes (e.g., T.1, T.2) were used instead of real names, and identifying
details related to schools or individuals were removed or generalized to prevent indirect identification, which
is particularly important in school settings. All data were securely stored and used solely for research
purposes. In addition, the use of the term “intergenerational abuse” was approached with ethical sensitivity.
It is important to emphasize that the findings of this study reflect participants’ subjective perceptions and
experiences, rather than objective or legally verified accusations. The concept was used analytically to describe
perceived behaviors within the school context, and care was taken to avoid stigmatization of any individual
or group.

2.4. Data Analysis

Qualitative data were analyzed using content analysis. Content analysis includes the steps of a) coding the
data, b) identifying themes, c) organizing codes and data, and d) describing and interpreting the results. In
this technique, similar information is coded under specific themes (Yildirim & Simsek, 2021). Data obtained
from audio recordings were transcribed into text to produce qualitative data. The responses from the
participants were coded as T1, T2, T3, etc. The data were categorized and divided into themes. To increase
credibility, direct quotes from the participants were included in the interpretation of the data.

To test the validity and reliability of qualitative studies, criteria such as credibility, transferability, consistency,
and confirmability are sought. To increase credibility (internal validity) in qualitative research, techniques like
prolonged engagement, expert review, in-depth data collection, participant validation, and data triangulation
are recommended (Lincoln & Guba, 1985). In this study, to enhance credibility, expert feedback was obtained
during the preparation of the interview questions to ensure that they served the research purpose, and
revisions were made based on the expert feedback. An appropriate environment and time were created for
the participants to feel comfortable. The interviews were conducted in a trustworthy environment, and efforts
were made to ensure prolonged interaction with the participants. Repetition of what participants had said was
done to achieve participant validation. Participants were also asked if they had anything to add or remove,
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and adjustments were made to the data accordingly. Data were diversified by conducting interviews with
participants from different schools with varying characteristics. An academic expert was consulted to validate
the analysis.

To ensure transferability (external validity) in qualitative research, researchers are expected to provide in-
depth and comprehensive information. One recommended approach to provide in-depth information and
wide-ranging knowledge is to use purposive sampling techniques while selecting participants (Lincoln &
Guba, 1985). In this study, to ensure transferability, the homogeneous sampling technique was used from
purposive sampling methods, and the opinions of participants who experienced the topic were utilized.
Additionally, the data collection and analysis processes were thoroughly explained in the methodology
section to enhance transferability.

To ensure consistency (internal reliability) in the study, participants were asked similar questions in the
concluding sections, and similar answers were obtained. The results of the study were compared and
discussed with the existing literature. For confirmability (external reliability), great care was taken to ensure
that the findings and results aligned with the data. Since confirmability requires that the findings and results
are data-driven and that no information or interpretations outside the data are presented, direct quotes from
the participants were included in the discussion of the findings to ensure confirmability (Given & Saumure,
2008).

3. Findings

The subthemes and categories related to the topics abused by the lower generation teachers in the schools they
work at, according to the teachers, are presented in Table 2.

Table 2. Topics Abused by Lower Generations of Teachers in the Schools They Work At, According to Different
Generations of Teachers

Subthemes Categories

Avoiding assigned duties
Avoiding paperwork
L o Unwillingness to undertake exam analysis tasks
Avoiding Responsibility
Avoiding providing extra help to students
Unwillingness to cover unassigned lessons

Avoiding commission or meeting duties

Avoiding solving classroom discipline problems

. . Avoiding workload

Not Using Knowledge and Experience
Avoiding sharing knowledge

Rejecting requests for technological support

Not entering the class on time
Not Adhering to School Rules
Neglecting duty posts

o ) ) Asking to adjust the weekly lesson schedule according to preference
Prioritizing Themselves in Lesson Planning
Requesting class distributions to be done according to preference

According to teachers, representatives of the younger generation teachers are seen exploiting their
responsibilities by using the excuse that they are new to the job and not experienced enough. Younger
generation teachers tend to avoid taking responsibilities, emphasizing that such tasks should be taken over by
older teachers. They have been noted to abuse their responsibilities in various areas, such as exam analysis,
preparing students for exams, preparing bulletin boards, paperwork, commission tasks, covering empty
lessons, etc.

One teacher (T.2) stated, "Lower generations usually say, ‘I don’t know yet, I'm still new,” and avoid doing a
lot of tasks,"” highlighting how younger teachers use their inexperience as an excuse to avoid responsibilities.
Another area of exploitation by the younger generation teachers is their reluctance to use their knowledge and
experience. When facing difficulties, instead of using their own knowledge and experience, they prefer to
delegate problem-solving tasks to older generation teachers. For example, younger teachers avoid tasks like
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writing meeting reports in teacher councils, sharing new information and experiences during training
seminars, or rejecting requests for help with new technologies. One teacher (T.10) shared, "Because they
consider themselves inexperienced, when they face problems, they think, ‘I'm newly appointed and not very
experienced, it's completely natural that I don’t have this knowledge,” and therefore sometimes delegate tasks
to older colleagues."

Teachers also mentioned that one of the topics abused by the younger generation teachers is their failure to
adhere to school rules or their tendency to stretch or avoid them. They often claim a lack of sufficient
regulatory knowledge and difficulty understanding school operations as excuses to disregard lesson times,
occasionally arriving late or leaving early. Similarly, the abuse of duty posts was mentioned. One teacher (T.5)
shared, "For example, in the duty system, they neglect their duty posts, saying, 'Nothing will happen here,'
but then when you look, while they are not at their post, something happens."

Another form of abuse noted by the teachers was the younger generation's request to prioritize themselves
when creating annual and weekly lesson schedules. Younger teachers want classes and groups that are
academically easier and less problematic, requesting to be assigned to these groups. Younger teachers prefer
that the more difficult classes, where class management may be harder, be assigned to the more experienced
older teachers. One teacher (T.13) stated, "They say, ‘I have a child,” and it’s very reasonable for them to want
their schedules to be more flexible. They think older teachers have no problem and can work any time,"
reflecting the exploitation in scheduling.

According to teachers, the topics abused by older generation teachers in the schools they work at are grouped
into four subthemes: the use of new knowledge and technology, task distribution, duty posts, and the
distribution of lesson schedules (Table 3).

Table 3. Topics Abused by Older Generations of Teachers in the Schools They Work At, According to Different
Generations of Teachers

Subthemes Categories

) Avoiding the use of new technological tools
Not Using New Knowledge and Technology Avoiding learning new information

Avoiding paperwork tasks
Avoiding exam preparation tasks

Avoiding bulletin board preparation tasks

Avoiding Tasks o )
Avoiding menial tasks
Unwillingness to perform secretarial duties
Avoiding task allocation in work sharing
Unwillingness to participate in field trips, projects, or activities
Avoiding Duties on Specific Days and Weeks Unwillingness to undertake assigned tasks during exams
Unwillingness to take on extra responsibilities
Desiring Preferred Duty Posts Requesting assignment to preferred duty locations
Requesting the weekly lesson schedule to be tailored to their
Requesting Lesson Schedules According to Their preference
Preferences Requesting to teach workshop classes rather than theoretical

lessons

According to teachers, representatives of the older generation of teachers tend to avoid using new knowledge
and technology, citing their years of experience and age as reasons. One teacher (T.3) noted, "They struggle to
keep up with the new technological knowledge. They can’t update themselves. For this reason, when there’s
even the smallest task like writing a document or making a photocopy, they always ask the younger teachers
for help instead of learning it themselves." Teachers pointed out that older teachers use phrases like, "I'm old,
my eyes don’t work, I can’t do it, I don’t know, I don’t understand, the younger generation knows better," to
avoid refreshing their skills and instead exploit their responsibilities in these areas.

One of the topics abused by older generation teachers is their tendency to avoid taking on tasks unless it is
absolutely necessary. Teachers from the older generation expect to be respected for their age and experience
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and avoid taking on duties such as preparing exams, creating bulletin boards, writing reports, secretarial tasks,
program preparation, and organizing school trips. While avoiding these tasks, they also emphasize that
younger teachers are physically stronger and more skilled in new technology and information. One teacher
(T.19) stated, "...exam preparation, sometimes reading exams, preparing department or club paperwork,
guidance documents, and other bureaucratic tasks are all being passed onto our younger colleagues." This
shows how older teachers exploit these responsibilities by avoiding tasks related to bureaucracy and
paperwork.

According to teachers, older generation teachers also exploit the idea of using their age and physical condition
to avoid taking on menial tasks and duty posts. They believe that their age entitles them to the respect of
younger teachers and that they should not be required to perform menial tasks, including duty posts. If
assigned a duty, they prefer to be given tasks in comfortable locations. One teacher (T.14) added, "Generally,
they don’t want to take on duty posts, they say their age is too advanced for that."

Older generation teachers also exploit the system by requesting that the lessons they teach be arranged
according to their preferences. They expect weekly lesson schedules to be arranged based on their needs and
convenience due to their seniority and age. One teacher (T.12) shared, "As I said, if the lesson is theoretical,
it’s like lifting 70 kg, but if it's a workshop class, it’s like lifting 30kg. We couldn’t get into workshop classes
for a long time; this was because the older teachers didn’t like or want those lessons, which required new
technology." This highlights that older generation teachers prefer workshop lessons, which require less effort
and preparation, over theoretical lessons.

The results of the study indicate that the effects of generational abuse experienced by teachers in schools are
grouped into three subthemes: the development of negative intergenerational emotions, the disruption of the
school climate and relationships, and the increasing difficulty in practicing the profession (Table 4).

Table 4. The Effects of Generational Abuse in Schools on Teachers According to Different Generations of Teachers

Subthemes Categories
Anger
. . . Irritation
Development of Negative Intergenerational Emotions )
Unhappiness
Resentment

Damage to friendship relationships between colleagues
) ) ) ) ) Disruption of workplace harmony
Disruption of School Climate and Relationships . .
Emergence of groupings based on generations

Breakdown of relationships among colleagues in departments

Increased workload
Decreased motivation and performance

Increased Difficulty in Practicing the Profession ) )
Emergence of negative thoughts about the profession

Extension of the process of gaining experience

Generational abuse leads to the development of negative emotions such as anger, irritation, resentment, and
unhappiness in teachers. One teacher (T.20) shared, "I get very angry. When I get angry, I explode directly at
the person in front of me," highlighting how the abuse triggers their anger and causes outbursts. Generational
abuse also negatively impacts the school climate and intergenerational relationships. The abuse prevents
communication, trust, respect, and love from developing between different generations of teachers, leading to
communication issues, conflicts, groupings, and disturbances. These results negatively affect the health of the
school environment and create a school climate that disrupts intergenerational relationships. Teachers
explained how generational abuse damages intergenerational relationships: “I think teachers harm friendship
relationships, first of all...” (T.1).

The negative impact of generational abuse on the school climate and workplace harmony was described by
teachers as: "Of course, teachers get stressed. The peace in the teacher’s room is disrupted..." (T.2).
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Generational abuse causes groupings among teachers, both within the same department and across different
departments. Teachers from the same generation group together, creating barriers with other generations. This
situation can lead to intergenerational discrimination and favoritism. One teacher (T.14) stated, "Yes,
groupings occur, and in this situation, people get mad at each other. Discrimination and division begin,
honestly. People get mad at each other, how should I say, a peaceful environment cannot be established."

Generational abuse makes it more difficult for teachers to practice their profession. Since such abuse disrupts
the harmony at work, it leads to decreased motivation and performance among teachers. One teacher (T.6)
also mentioned, "... experiencing abuse creates a sense of weariness and leads to decreased performance,”
indicating the negative effects of the abuse.

The avoidance of responsibilities and tasks by teachers through generational abuse increases the workload of
teachers from other generations. This situation can create a sense of injustice in the school. One teacher (T.9)
highlighted the negative emotional effects, saying, "... we don’t talk to each other, we don’t look at each other,
in the first term, when you enter, the faces are all sour, no one greets anyone, and it’s a tense environment, if
you touch it, it's like gunpowder, it will explode, so it's a difficult process. It leads to unhappiness and
inefficiency; you don’t want to go to school, your feet drag behind."

Generational abuse, on the one hand, prevents intergenerational knowledge transfer and learning, acting as a
significant barrier to professional development. One teacher (T.3) explained this issue, saying, "... it prevents
generations from sharing knowledge and experience, and extends the process of gaining that experience. It
slows down the sharing of knowledge and experience. By extending the process of gaining experience, they
are actually harming themselves." This highlights how generational abuse negatively impacts professional
development.

4. Discussion, Conclusion and Recommendations

The findings of this study indicated that younger teachers (lower generation) tend to exploit issues such as
avoiding responsibilities, not sharing knowledge and experience, non-compliance with school rules, and
prioritizing personal preferences in lesson planning (Tables 1-2; T.2, T.10, T.13). For instance, one teacher (T.2)
stated, “Lower generations usually say, ‘I don’t know yet, I'm still new,” and avoid doing a lot of tasks,”
reflecting how inexperience is used as a justification to avoid responsibilities. Similarly, younger teachers were
reported to abuse lesson scheduling by requesting easier classes or more flexible timetables (T.13), consistent
with the observed categories in Tables 1-2. Conversely, older teachers (upper generation) abused
responsibilities related to new knowledge and technology, task distribution, duty posts, and lesson schedules
(Tables 3; T.3, T.12, T.14). For example, one older teacher (T.3) reported, “They struggle to keep up with the
new technological knowledge...they always ask the younger teachers for help instead of learning it
themselves,” highlighting technology-related abuse. Another teacher (T.12) explained that older teachers
preferred workshop classes over theoretical lessons to reduce workload, reflecting the category “Requesting
lesson schedules according to their preferences” (Table 3).

Regarding task assignments, exploitation was observed in administrative roles, projects such as eTwinning,
TUBITAK tasks, social activities, mentoring duties, and lesson planning (Tables 1-3). The data showed that
younger teachers often avoided duties such as exam preparation, paperwork, and covering empty lessons (T.2,
T.10), while older teachers avoided tasks like secretarial work and duty shifts (T.14), consistent with the coding
categories presented in Tables 2-3. Likewise, younger teachers were exploited when shifts were placed on
their free days in their lesson schedules, forcing them to come to school.

The findings also revealed that generational abuse negatively affected school climate, teacher motivation, and
professional development (Table 4; T.6, T.9, T.20). Teachers reported feelings of anger, frustration, and
resentment (T.20), disruption of intergenerational relationships (T.1, T.2, T.14), and increased workload due
to unequal task distribution (T.9). One participant noted, “...experiencing abuse creates a sense of weariness
and leads to decreased performance” (T.6), supporting the negative professional impact identified in Table 4.
The research also found that younger teachers, who were not familiar with regulations, were abused by older
teachers who took advantage of the younger teachers' lack of knowledge. The older generation abused the
younger generation by utilizing their lack of familiarity with the regulations when asked for information or
assistance.
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One of the areas with the most exploitation, according to the study, was lesson scheduling. The findings
indicated that younger teachers were abused when lesson schedules were distributed. Older teachers, often
using their experience as a reason or their closeness to the administration, demanded that lesson schedules be
arranged more systematically according to their own preferences. Additionally, it was found that in vocational
high schools, more burdensome theoretical lessons were disproportionately assigned to younger teachers,
which constitutes a significant exploitation issue. Both younger and older teachers abusing the distribution of
lessons and weekly schedules according to personal requests undermines the perception of equality and
fairness in the school. Younger teachers tended to avoid taking on responsibilities with statements like “We
are new, we are inexperienced, you are the experts, you know better.” Older teachers, in turn, avoided duties
with phrases such as “We’ve done enough, now it’s your turn, it’s time for you to learn this job.”

Abusing in the sharing of knowledge and technology was another significant issue between generations.
Technology-related exploitation included using office programs, smart boards, computers, and preparing
exams electronically. The research found that older teachers exploited younger teachers more frequently
regarding technology use. Specifically, abusing occurred in the use of smart boards, preparing exams
electronically, performing e-school tasks, and other computer-related tasks. In these cases, it can be said that
older teachers opted for an easier route by delegating their technology-related duties to younger teachers, who
were more skilled in this area. However, older teachers reported that when seeking help from younger
teachers, they were not provided sufficient support, and younger teachers were sometimes reluctant to share
their knowledge and technology skills.

Studies in the literature have shown that older generations tend to have negative attitudes toward technology,
and their usage decreases with age (Lee et al., 2011). However, since the post-90s generation grew up with
technology and the internet, a digital divide has emerged between younger and older teachers, leading to
issues in the workplace. Younger teachers use technology pragmatically to make their work easier (Tombul,
2020). Another study emphasizes that older teachers need to be properly informed to use technology
effectively (Kiel, 2005). In terms of knowledge and technology sharing, older teachers often delegated
computer-based tasks and smart board usage to younger teachers, whereas younger teachers sometimes
resisted sharing their knowledge in training sessions or seminars (1.3, T.10). This reflects the coding categories
“Avoiding using knowledge and experience” and “Not using new knowledge and technology” (Tables 1-3).
The findings align with previous literature showing that older teachers tend to have lower technology
adoption, while younger teachers leverage digital tools pragmatically (Lee et al., 2011; Tombul, 2020; Kiel,
2005). Intergenerational cooperation, especially in sharing knowledge and technology, could prevent
exploitation and improve learning levels between generations.

Abusing also occurred when teachers did not adhere to lesson start and end times or school rules. This may
be due to younger teachers not being sufficiently socially integrated into the bureaucracy and failing to
internalize school rules. On the other hand, some older teachers, who had lost job satisfaction or were
experiencing burnout, were indifferent to lesson times. In this context, the intergenerational abuse should be
analyzed in relation to both organizational and personal factors. The abusing of one generation by another
often leads the exploited party to perceive favoritism toward the other and feel discriminated against.
Literature has shown that long-term exploitation can have behavioral and psychological effects (Giindiiz &
Gokgakan, 2004).

Intergenerational abusing in schools results in negative emotional development, disruption of school climate
and relationships, and difficulty in performing the profession. This abuse leads to emotions such as anger,
frustration, resentment, and unhappiness. As a result, individuals naturally become hostile towards each
other, which disrupts the overall harmony in the school environment. According to the research by the Irish
Health and Safety Authority, stress-related disorders can lead to conditions like anxiety, depression, and sleep
disturbances (EPD, 2001). Individuals who are abused have been found to experience mood disorders and
stress-related issues (Van der Kolk, et al., 1991). In the literature, it is emphasized that individuals who face
abuse suffer from psychological problems, and their social relationships deteriorate (Branstetter et al., 2008).

Intergenerational abuse leads to the breakdown of school climate and intergenerational relationships. It
hinders the development of communication, trust, respect, and friendship between different generations,
leading to communication issues, conflicts, groupings, and disturbances. Exploitation is one of the main causes
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of communication breakdowns in organizations. The ripple effect of abuse impacts not only the exploited
individuals but also their surroundings (Yildiz, 2007).

Intergenerational abuse makes it difficult for teachers to carry out their profession. Since such abuse disrupts
the peace of the school, it leads to a decrease in teachers' motivation and performance. One of the effects of
intergenerational abuse observed between teachers from different generations is the imbalance in task
distribution. While one teacher is burdened with more work, the other takes advantage of this situation and
opts for an easier route. Exploited individuals' problem-solving skills are negatively affected (Giindiiz &
Gokgakan, 2004). Studies have shown that exploitation poses a risk to an individual's psychology and personal
development. It has been observed that the negative effects of exploitation extend beyond the period during
which the abuse occurred and affect the subsequent period as well (Iwaniec, 2006).

The victimized individual experiences health problems and starts to believe that they cannot solve the
problems in their life. In the work environment, they also feel inadequate. Therefore, feeling inadequate
becomes inevitable for the individual (Mete, 2020). Abuse is a situation that negatively impacts both the
present and future of an individual. This negative effect is not only physical but also psychological. Research
has found that individuals who have been exploited face a higher risk of depression (Liu et al., 2009).

Intergenerational abuse in the workplace occurs when individuals from different generations experience
misunderstanding, prejudice, or value judgments, which lead to negative outcomes for other generations. To
reduce intergenerational abuse, the following measures can be suggested: Understanding the topics of abuse
and the ways they manifest among teachers from different generations in schools will help both the exploiters
and those exploited become more conscious. In this context, providing sensitivity training on intergenerational
abuse for school administrators and staff would contribute to increasing awareness of intergenerational abuse.
Intergenerational introduction seminars can be organized in schools. These seminars can help everyone
understand and respect the perspectives of different generations. School administrators, by understanding the
characteristics of each generation, can treat teachers from different generations more equally and fairly, which
will help reduce intergenerational abuse.

Furthermore, removing prejudices between generations and promoting intergenerational collaboration,
solidarity, communication, knowledge transfer, and learning will strengthen intergenerational relationships.
To achieve this, school administrators can organize projects, tasks, and extracurricular activities where
teachers from different generations work together. Focusing on a common goal can help create a shared
language between generations and strengthen collaboration.  School management can promote
communication between teachers from different generations by strengthening the school climate and creating
open communication channels. These channels can help teachers share their concerns and suggestions,
increasing mutual understanding. School administrators should also lead intergenerational leadership,
encouraging participation from different generations.

Like any study, this research has its limitations. This research was conducted using a qualitative research
method. Researchers could develop measurement tools to assess intergenerational abuse and examine the
level of such exploitation in schools. Additionally, research models could be tested by identifying the
antecedents and outcomes of intergenerational exploitation. Comparative studies could be conducted to
investigate whether exploitation issues vary by country or culture. Researchers can conduct more in-depth
studies to examine the underlying causes of abuse between teachers from different generations and the impact
of this abuse on the school environment. Through action research, models could be developed to understand
how this process works and how it can be improved.

5. References

Altinbas, N. (2019). Tiirkiyede is ahlaki ve mobbing uygulamalar: (Work ethics and mobbing practices in Tiirkiye)
[Master's thesis]. Tekirdag Namik Kemal University, Tiirkiye.

Altuntug, N. (2012). Kusaktan kusaga tiiketim olgusu ve gelecegin tiiketici profili (The phenomenon of
consumption passing from generation to generation and the consumer profile of the future).
Organizasyon ve Yonetim Bilimleri Dergisi, 4(1), 203-212.

111



International Journal of Psychology and Educational Studies 2026, 13(3), 101-114

Arslan, G. (2015). Psikolojik istismar, psikolojik saglamlik, sosyal baglilik ve aidiyet duygusu arasmndaki iligki
(The relationship between psychological abuse, psychological resilience, social connectedness, and
sense of belonging). Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi, 1(36), 47-58.

Ayhtin, S. E. (2013). Kusaklar arasindaki farkliliklar ve 6rgiitsel yansimalari (ntergenerational differences and
their organizational implications). Ekonomi ve Yénetim Arastirmalar: Dergisi, 2(1), 93-112.

Baybora, D. (2010). Calisma yasaminda yas ayrimcilig1 ve Amerika Birlesik Devletleri'nde yas ayrimciligi
diizenlemesi iizerine (Age discrimination in the workplace and age discrimination regulations in the
United States). Calisma ve Toplum, 1(24), 1-30.

Branstetter, S. A., Bower, E. H., Kamien, J., & Amass, L. (2008). A history of sexual, emotional, or physical
abuse predicts adjustment during opioid maintenance treatment. Journal of Substance Abuse
Treatment, 34(2), 208-214.

Biiyiikbas, R. (2021). Pdr Merkezi. https://pdrmerkezi.com/istismar-nedir-cesitlerinelerdir-belirtilerinelerdir/
10.01.2024.

Carver, L., & Candela, L. (2008). Attaining organizational commitment across different generations of
nurses. Journal of Nursing Management, 16(8), 984-991.

Creswell, J. W., & Creswell, J. D. (2013). Research design: Qualitative, quantitative, and mixed methods approaches.
Sage.

Cetinkaya, B. D. (2022). Calisma yasaminda kusaklar aras1 bilgi aktarimi: X ve Y kusag1 tizerinde bir uygulama
(Intergenerational knowledge transfer in the workplace: An application on Generations X and
Y). Cankir: Karatekin Universitesi Iktisadi ve Idari Bilimler Fakiiltesi Dergisi, 12(2), 130-153.

Copur, F. (2017). Mobbingin calisanlar iizerindeki etkileri: Tiirk hukuk sisteminde mobbing (The effects of mobbing
on employees: Mobbing in the Turkish legal system) [Master's thesis]. Siilleyman Demirel University,
Isparta.

Copur, Z. (2017). Factors affecting intergenerational conflicts in schools. Journal of Educational Leadership, 10(4),
77-92.

Einarsen, S. (1999). The nature and causes of bullying at work. International Journal f Manpower, 20(1/2), 16-27.

Erdogan, M., & Vatandas, C. (2020). Bireysel ve toplumsal dislanma pratigi: Onyarg1 ve ayrimcilik (The
practice of individual and social exclusion: Prejudice and discrimination). Journal of Human and Social
Sciences, 3(1), 474-485.

Erlingsson, C. L., Carlson, S. L., & Saveman, B. I. (2006). Perceptions of elder abuse: voices of professionals and
volunteers in Sweden—an exploratory study. Scandinavian Journal of Caring Sciences, 20(2), 151-159.

Ersanly, A., Dogan, S., & Oztiirk, E. (2013). Abuse beyond children and the elderly: Adult victims. Journal of
Social Studies, 8(2), 55-72.

Ersanly, K., Yilmaz, M., & Ozcan, K. (2013). Algilanan duygusal istismar 6lcegi (ADIO): Gegerlik ve giivenirlik
calismasi (Perceived emotional abuse scale (PEAS): Validity and reliability study). Ondokuz Mayis
University Journal of Education Faculty, 32(1).

Ertiirk, A. (2011). [Ikigretim okullarinda gérevli 6gretmen ve yoneticilere yonelik duygusal yildirma davramglarmin
incelenmesi: Yildirma davramglarim meydana gelmesinde etkili olan faktorler (An examination of emotional
bullying behaviors directed at teachers and administrators in primary schools: Factors influencing the
occurrence of bullying behaviors) [Doctoral dissertation]. Gazi University, Ankara.

European Parliment Directorate (2001). Bullying at work. Social Affairs Series, 108, Luxembourg.
https://www.europarl.europa.eu/workingpapers/soci/pdf/108 en.pdf /17.12.2023.

Fadiloglu, C. (2006). Ileri geriatri hemsireli§i (Advanced geriatric nursing). Meta Basim
Fuller, K. (2021). Abuse is more than just phsyical. Pyschology today.

112


https://pdrmerkezi.com/istismar-nedir-cesitlerinelerdir-belirtilerinelerdir/
https://www.europarl.europa.eu/workingpapers/soci/pdf/108_en.pdf%20/

Ayse KILIC BOSTANCI & Soner POLAT

Given, L. M., & Saumure, K. (2008). Trustworthiness. The SAGE Encyclopedia of Qualitative Research Methods, 2,
895-896.

Gursoy, D., Chi, C. G. Q., & Karadag, E. (2013). Generational differences in work values and attitudes among
frontline and service contact employees. International Journal of Hospitality Management, 32, 40-48.

Giilen, B., Karadeniz, H., & Narin, F. (2013). Elder abuse and age discrimination: A review. Turkish Journal of
Social Studies, 7(1), 101-120.

Giilen, M., Aktiirk, A., Acehan, S., Segmen, M. S., Ac¢ikalin, A., & Bilen, A. (2013). Yash istismar1 ve ihmali
(Elder abuse and neglect). Arsiv Kaynak Tarama Dergisi, 22(3), 393-407.

Gilindiiz, B. & Gokgakan, Z. (2004). Fiziksel istismar agisindan iiniversite 6grencilerinin problem ¢6zme
becerilerinin incelenmesi (Examining the problem-solving skills of university students in terms of
physical abuse). Mugla Universitesi Sosyal Bilimler Enstitiisii Dergisi, (13), 29-40.

Iwaniec, D. (2006). The emotionally abused and neglected child: Identification, assessment and intervention: A practice
handbook. John Wiley & Sons.

Joshi, A., Dencker, J. C, & Franz, G. (2011). Generations in organizations. Research in Organizational
Behavior, 31, 177-205.

Joshi, A., Dencker, J., Franz, G., & Martocchio, J. (2011). Changing the lens of generational differences research:
A critical review and future research agenda. Journal of Organizational Behavior, 32(2), 193-212.
https://doi.org/10.1002/job.740

Karadeniz, G., Ugum, O.G.E. Y., Dedeli, O. G. O., Oran, O. S., Talaz, O. D., & Stiriim, O. S. (2009). Universite
Ogrencilerinin yasli istismarina yonelik diisiinceleri (University students' opinions on elder
abuse). Sosyal Politika Calismalar: Dergisi, 17(17), 77-87.

Karadeniz, H., Giilen, B., & Narin, F. (2009). Elder abuse and workplace mistreatment. Turkish Social Review,
5(1), 55-70.

Karakale, S. (2011). Mobbing ve mobbingle basa ¢itkma yontemleri: Mobbing magdurlarina yonelik bir arastirma
(Mobbing and coping methods: A study on mobbing victims) [Master’s thesis]. Yalova University. .

Kesgin, G. (2019). X, Y ve Z kusaklarmnin yashilara yonelik tutumlarmm degerlendirilmesi; Istanbul ili Kadikoy ilgesi
ornegi (An assessment of the attitudes of Generations X, Y, and Z towards the elderly; the case of
Kadikdy district in Istanbul) [Master’s thesis]. Istanbul University.

Kiel, J. M. (2005). The digital divide: Internet and e-mail use by the elderly. Medical Informatics and the Internet
in Medicine, 30(1), 19-23.

Lancaster, J. B., & Gelles, R. J. (2017). Child abuse and neglect: Biosocial dimensions-foundations of human behavior.
Routledge.

Lee, B., Chen, Y., & Hewitt, L. (2011). Age differences in constraints encountered by seniors in their use of
computers and the internet. Computers in Human Behavior, 27(3), 1231-1237.

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. Sage.

Liu, R. T., Alloy, L. B., Abramson, L. Y., Iacoviello, B. M., & Whitehouse, W. G. (2009). Emotional maltreatment
and depression: Prospective prediction of depressive episodes. Depression and Anxiety, 26(2), 174-181.

Mete, G. (2020). Mobbing'in ¢alisanlara ve motivasyonlarina etkileri: Bir kamu kurulusunda uygulama (The effects of
mobbing on employees and their motivation: An example from a public institution) [Master’s thesis].
Tekirdag Namik Kemal University.

Miiftiler, H. G. (2018). Modern toplumda yas ve yasli ayrimciligi (Age and elder discrimination in modern
society). Tiirkiye Sosyal Hizmet Arastirmalar: Dergisi, 2(2), 181-214.

Narin, B. (2019). Tiirkiye'de yasl: politikalar: ve yasl ihmal ve istismarina yonelik uygulamalar (Policies regarding
the elderly and practices related to elder neglect and abuse in Turkey) [Master’s thesis]. Sakarya
University.

113


https://doi.org/10.1002/job.740

International Journal of Psychology and Educational Studies 2026, 13(3), 101-114

Nelson, T. D. (2005). Ageism: Prejudice against our feared future self. Journal of Social Issues, 61(2), 207-221.

Nelson, T. D. (2010). Ageism: The strange case of prejudice against the older you. In Disability and aging
discrimination: Perspectives in law and psychology (pp. 37-47). Springer.

Nelson, T.D. (2011). Ageism: The strange case of prejudice against the older you. In Wiener, R., Willborn, S.
(Eds), Disability and aging discrimination. Springer. https://doi.org/10.1007/978-1-4419-6293-5 2

Pir, E. (2019). Tiirk hukukunda psikolojik taciz (mobbing) ve hukuki sonuglar1 (Psychological Mobbing and
its Legal Consequences in Turkish Law) [Master’s thesis]. Marmara University, Istanbul.

Polat, S., Arslan Y., Giingavds, G., Cigek, H. & Kazak, E. (2016). Okullarda kusaklararas: 63renme: Bir kusaklararas:
ogrenme deneyimi dedelerimiz ve ninelerimizden 63reniyoruz (Intergenerational learning in schools: An
intergenerational learning experience — we learn from our grandparents). Pegem.

Reeves, T.C., Oh, E. (2008). Generational differences. In J. M. Spector, M. D. Merrill, ]. Van Merrienboer, M. P.
Driscoll (Eds.), Handbook of research on educational communications and technology. Taylor & Francis.

Stillman, D., ve Stillman, J. (2018). Iste Z kusagi: geng kusak isyerini nasil doniistiiriiyor? (Here's Generation Z:
how the younger generation is transforming the workplace). Istanbul Kiiltiir University Publishing.

Tekin, H. H., & Tekin, H. (2006). Nitel arastirma yonteminin bir veri toplama teknigi olarak derinlemesine
goriisme (In-depth interviewing is a data collection technique within qualitative research
methods). Istanbul University Journal of Sociology, 3(13), 101-116.

Tombul, I. (2020). Arglimantatif yaklasimla dijital yerliler ve dijital go¢menleri tartismak (Discussing digital
natives and digital immigrants through an argumentative approach). Ege Universitesi Iletisim Fakiiltesi
Yeni Diisiinceler Hakemli E-Dergisi, (14), 134-155.

Tsui, B., & Hughes, L. Q. (2001). Generation next. Advertising Age, 72(3), 14-16.

Tuncgay, G. Y. (2020). Toplumda yasa bagh ayrimcilik (Age-based discrimination in society). Avrasya Saglik
Bilimleri Dergisi, 3(1), 1-5.

Ugan, F. S., & Unlij, S. B. (2022). An Intergenerational comparison of reactions to mobbing at workplace. Troy
Academy, 7(3), 351-378.

Van der Kolk, B. A, Perry, J. C, & Herman, J. L. (1991). Childhood origins of self-destructive
behavior. American Journal of Psychiatry, 148(12), 1665-1671.

Wey Smola, K., & Sutton, C. (2002). Generational differences: Revisiting generational work values for the new
millennium. Journal of Organizational Behavior, 23(4), 363-382. https://doi.org/10.1002/job.147

Wey Smola, K., & Sutton, C. D. (2002). Generational differences: Revisiting generational work values for the
new millennium. Journal of Organizational Behavior: The International Journal of Industrial, Occupational and
Organizational Psychology and Behavior, 23(4), 363-382.

Yildirim, A., & Simsek, H. (2021). Sosyal bilimlerde nitel arastirma yontemleri (Qualitative research methods in
social sciences). Seckin.

Yildiz, S. (2007). Isyerinde istismar davramslarimin psiko-sosyal boyutu ve bir uygulama (The psychosocial
dimension of workplace abusive behaviors and a case study) [Doctoral dissertation]. Uludag University,
Bursa.

114


https://doi.org/10.1007/978-1-4419-6293-5_2
https://doi.org/10.1002/job.147

