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 Although there are empirical studies on the adaptation of fresh students in the country towards new 

life and conditions when they start university degrees and psychological processes following 

immigration, little is known about the adaptation problems of international students going abroad 

for university education. Similarly, scientific studies on psychological interventions on the 

adaptation of this group to new conditions and their effects on students’ wellbeing are also a matter 

of curiosity. Accordingly, the current study aimed to review the literature systematically to examine 

the current status of psychological intervention programs for the psychological adjustment of these 

international students. 9 articles were involved. The involvement criteria of the study were 

containing an intervention, addressing adaptation, and the presence of international students in the 

sample. When the studies that meet certain criteria of this study are evaluated, firstly, it is seen that 

a) these studies include international students generally in the first year of education, b) they are 

studied using a control group to see the intervention effect, c) most of the participants are women, 

and d) the interventions focus on providing information (e.g., foreign culture, traditions, intercultural 

experience, social resources, university resources and procedures), encouraging to establish 

relationships, providing training on various subjects (e.g., assertiveness), and developing some skills 

(e.g., coping, resilience, and communication) for an average of 5 sessions. Moreover, factors such as 

social adjustment, psychological adjustment, student experiences, interactivity, and academic 

achievement have been studied in common. As a result, it was considered that many of the 

psychological interventions implemented were effective and functional and that their dissemination 

and development could be beneficial.  
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1. Introduction 

The transition to university life brings many new situations. New people, new habits, a different environment, 

and sometimes a different country are involved. In today's world, where education is globalized, it is seen that 

the population of higher education students who want to continue their education abroad is increasing. The 

number of students involved in student mobility was 3,900,000 in 2011 and reached 5,000,000 in 2016 

(UNESCO, 2018). Despite the Covid-19 pandemic restrictions, between 2020 and 2021 the number of mobile 

students increased from 6.38 million to 6.39 million (International Students, n.d.). 

Although studying abroad after living in the culture where one was born and raised with one's mother tongue 

for a certain period offers many different advantages, such as getting to know a new culture and gaining 

valuable experience and knowledge, it can also bring many challenges. Some of these challenges include 

encountering exclusion and discrimination, different social-cultural norms, different eating and drinking 
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habits, and climate differences (Smith & Khawaja, 2011). The fact that this period coincides with the last stage 

of adolescence is another challenge. Examples of difficulties related to adolescence include discovering one's 

own identity, adapting to community values, reaching social maturity, and adopting national and universal 

values (Özkan & Yılmaz, 2010). These difficulties coincide with the time of university education. Difficulties 

experienced in the adaptation period can negatively impact students' psychological well-being, physical 

health, relationships, and academic achievement (Forbes-Mewett & Sawyer, 2016; Wan et al., 1992). They may 

also face academic stressors such as language differences and differences in education systems, sociocultural 

stressors such as homesickness, loneliness, and developing a new social network with locals, and stressors 

related to daily practices such as finance, transportation, and accommodation (McLachlan & Justice, 2009; 

Poyrazlı & Grahame, 2007; Townsend & Poh, 2008; Zhang & Goodson, 2011). As a result of these difficulties, 

higher dropout rates than host students are reported for international students (as cited in Westwood & 

Barker, 1990). Considering the investment in education abroad, high dropout rates may have negative 

financial, social, and psychological outcomes for students, their families, and the country of origin (Zwingman 

et al., 1983). In order to conceptualize these difficulties and this process in the context of psychological 

problems, the American Psychiatric Association's (APA) Diagnostic and Statistical Manual of Mental 

Disorders (DSM-5) includes the concept of "acculturation difficulty" under the heading of other problems with 

the social environment. While this concept is used to express the difficulty in adaptation to a new culture, this 

difficulty may have an impact on the person's prognosis or treatment (APA, 2013). Moreover, during the 

formulation, experts are also invited to reflect on acculturation; they are asked to note to what extent and how 

people adopt the host culture and their own culture of origin (APA, 2013). On the other hand, under the 

heading of culture-related diagnostic issues of general personality disorder, there is a warning not to confuse 

personality disorders with problems related to acculturation (APA, 2013). As a practical example, the 

symptoms of a young person who has adopted an assimilation strategy may be misdiagnosed as oppositional 

defiant disorder (APA, 2013; Paniagua, 2018). Similarly, the definition of this concept in the International 

Statistical Classification of Diseases and Related Health Problems (ICD-10) of the World Health Organization 

is: “Acculturation difficulty: Migration, social transplantation (adjustment to a new culture), social exclusion and 

rejection, target or perceived discrimination, and persecution.” (WHO, 2010).” 

The concept of adaptation, which can often come up on the agenda when studying in foreign lands, is generally 

seen as efforts to reorganize the lives of immigrants in accordance with the expectations of the country (Berry, 

2006); it can be defined in two types as sociocultural and psychological adaptation. Sociocultural adaptation 

points to learning skills to cope with problems in daily life by acquiring social skills, learning the culture, and 

adopting some aspects of it (Ataca and Berry, 2002; Berry et al., 2011), while psychological adaptation is seen 

as a set of psychological outcomes resulting from the changes experienced, such as perception of identity, self-

esteem, psychological well-being, and contentment with the situation (Berry et al., 2011). There is some 

empirical correlation between the two. The difference is that psychological adaptation is variable, with 

psychological problems increasing after contact and decreasing over time, while sociocultural adaptation 

improves linearly over time. The variables that predict sociocultural adaptation are the degree of contact, 

cultural knowledge, and intergroup attitudes, while the variables that predict psychological adaptation are 

personality characteristics, life events, and social support (Berry et al., 2011). The variables predicting both of 

them are minimization of cultural distance and adoption of an integration strategy (Berry et al., 2011; Ward, 

1996). Some statistical data show that 45% of foreign students from China in the United States reported 

symptoms of depression and 29% reported symptoms of anxiety (Han et al., 2013). In one study conducted in 

Australia in which approximately 1000 international students participated, 6.7% of the participants stated that 

they had self-harming behaviors such as taking drugs, and 40% stated that they experienced significant 

distress (Russell et al., 2010). In regard to the relationship between socio-cultural adaptation and psychological 

adaptation, in one study it was found that identification with the local culture, which is a determinant of socio-

cultural adaptation, is associated with a decrease in depression, which is an indicator of psychological 

adaptation (Sumer, 2009). Another study found that having ties with the local society is a facilitating factor for 

psychological adaptation (Kashima and Loh, 2006). Therefore, it can be said that there is a positive correlation 

between the two types of adaptation. On the other hand, there is not only correlation but also a mediation 

effect between the 2 types of adaptation. For instance, in a study, the effects of integration, marginalization, 

and social support on psychological adaptation mediated by sociocultural adaptation (Ng et al., 2013). 
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Therefore, serious psychological and physiological consequences related to adaptation may arise in the 

process of studying abroad; sociocultural and psychological adaptation becomes very important in that 

regard. 

Besides the studies in the literature on the adjustment of foreign students, some universities have independent 

orientation programs that take place on the first day or week of university to help students cope with 

adaptation difficulties. The content of these programs in Türkiye or abroad includes information about the 

university, courses, access to the university's social facilities, and club introductions (e.g., the University of 

Auckland orientation program in New Zealand or the Dokuz Eylül University orientation program in Türkiye) 

(Oryantasyon Dokuz Eylül University, 2024; University of Auckland, 2024). On the other hand, some 

universities may have student counseling centers for students who need help (e.g., Dokuz Eylül University 

Medico Social Services Unit). These centers offer services such as training, seminars, group work, or individual 

counseling. Some universities encourage peer counseling by pairing local students with international students. 

It is also thought that people will adapt through active participation in sports and socialization through sports 

clubs; for this reason, sports projects are carried out for migrants (Braun & Nobis, 2017). In addition to these, 

in Türkiye, adaptation days are organized using the "Adaptation to Secondary Education Program Adaptation 

Guide" prepared by the United Nations Children's Fund (UNICEF) and adapted by the Ministry of National 

Education. The guide includes introductory activities, school introduction and welcome activities, activities to 

provide social skills that facilitate adaptation, activities to support academic and professional development, 

activities to create a protective and supportive education program, icebreakers/warm-up activities, and parent 

activities (UNICEF, 2016). However, these programs are not available in all universities and have been 

criticized for not including all the elements students need to adapt (Gu, 2011; Sakurai et al., 2010). These 

programs often prepare students for academic challenges and coursework and often do not address 

psychological needs such as competence, autonomy, relatedness, and bonding with local students and are 

short-term (Law & Liu, 2021; Sakurai et al., 2010; Smith & Khawaja, 2014).  

Another point is that students have more difficulties in adapting and need intervention to adapt. In the 

literature, it is seen that some demographic variables provide information about students who experience 

more difficulties. For instance, trait anxiety, extraversion (Ying & Han, 2006), and attachment style (Wang & 

Mallinckrodt, 2006) may impact psychological and sociocultural adaptation (Brisset et al., 2010). Another clue 

is which culture the student comes from. Some cultures emphasize assertiveness or individualism; students 

from local cultures who have different characteristics from characteristics of the host culture have difficulty 

making friends and may feel lonely (Mori, 2000; Smith & Khawaja, 2011). For example, Asian students may 

experience more difficulties in adaptation than non-Asian students (Abe et al., 1998). In summary, it was 

considered that when developing an adaptation intervention for international students, the features of 

students should be considered, and which intervention is more functional for whom. 

The variables used as indicators of the concept of adaptation vary across studies. While some studies directly 

measure "adaptation," others consider the use of campus services or academic performance as indicators of 

adaptation (Law & Liu, 2021; Sakurai et al., 2010; Tavakoli et al., 2009; Quintrell & Westwood, 1994; Westwood 

& Barker, 1990). In this context, it is not clear what adaptation will be measured by, what exactly is included 

in this concept, and what the variables related to adaptation are. This situation may result in the inability to 

study the same elements with repetitive studies, to ensure conceptual commonality, and to conduct meta-

analyses. In addition, it is not clear which elements an intervention should include. The importance of 

identifying the needs and problems related to adaptation through repeated studies is that it enables the 

creation of intervention programs that will create change in parallel with the needs. In this study, it is thought 

that by specifying which outcome variables were used in intervention studies, how often they were used, with 

which measurement tools they were measured, which ones were used together, and whether the results were 

positive or not, it can guide future studies in order to fulfill the gaps in the literature. This way, more 

comprehensive and effective methods can be used. On the other hand, discussing for which individuals these 

interventions were effective and summarizing the existing data will also serve this purpose. This information 

can pave the way for the use of appropriate methods for specific individuals. 

Despite all this conceptual confusion, adaptation difficulties, and the enlarging number of foreign students, 

the number of psychological interventions related to adaptation is quite limited (Smith & Khawaja, 2014; Xie 
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& Wong, 2020). In the context of the literature, it is thought that intervention in this regard will be beneficial 

in preventing the negative consequences in various psychological, physiological, academic, social, and 

criminal areas caused by failure to adapt, bringing in more functional individuals who can contribute to 

science, economy, and society, and reducing school dropout rates (Haverila et al., 2020). For instance, it is 

hoped that the psychological and somatic symptoms seen in this process will decrease, academic achievement 

will increase, social relations will be improved by increasing positive contact with local people, loyalty to the 

country and the university will increase, and crime rates caused by inability to adapt will decrease (e.g., Bağcı 

& Canpolat, 2019; Hovey & Magana, 2002). It is also thought that results such as acquiring communication 

skills and social resources, conceptual knowledge acquisition of intercultural experience (Abe et al., 1998), 

gaining knowledge about university procedure and resources, increasing social and psychological adaptation 

(Smith & Khawaja, 2014), increasing academic achievement (Westwood & Barker, 1990), meeting basic 

psychological needs (Law & Liu, 2021), improving psychological health (Kanekar et al., 2009), increasing social 

support and resilience, increasing self-efficacy and coping skills (Shergill, 1997), and developing social bonds 

can be achieved through interventions (Sakurai et al., 2010). It has been reported that adaptation can positively 

affect one's career goals by increasing one's commitment to the university, gaining new skills, and developing 

one's abilities (Bülbül & Acar-Güvendir, 2014; Karahan et al., 2005). On the other side, it is known that 

international students generally do not want to receive counseling (Tavakoli et al., 2009). In this situation, 

alternative interventions such as adaptation programs, which are cost-effective, easily accessible, and 

preventive, gain importance. Moreover, since these programs are also prevention studies, they aim to 

intervene before potential problems become complicated and more difficult to solve. In this respect, studies in 

the literature on psychological interventions for the adaptation of foreign students were gathered and 

analyzed.  

For this context, the central research question in the current study is, "What are the intervention studies on the 

adaptation of international students?" Along with this question, the points that need to be developed are also 

examined. For this reason, this review aims to inform people about the difficulties experienced by foreign 

students and the need for interventions for adaptation and existing interventions and to raise awareness by 

focusing on this issue. Considering the limited number of studies that include intervention in the literature, it 

is aimed at providing a basic resource for future studies and practices in this field.  In the relevant literature, 

there is no review study on this subject in Turkish, while in English, it is possible to encounter mostly non-

intervention studies (e.g., Bal & Perzigan, 2013; Brunsting et al., 2018; McKenna et al., 2017). The importance 

of examining interventions for the adaptation of international students is that it provides an opportunity to 

further develop existing interventions, identify gaps, plan interventions that cover these gaps, and work to 

reduce adaptation difficulties and the negative consequences of these difficulties. In this way, for example, it 

is thought that dropout rates can be reduced, academic success can be improved, and economic, human, and 

social loss can be prevented. 

2. Methodology  

In this study we systematically reviewed psychological intervention studies for international students.  

2.1. Article Selection Procedure 

PubMed, Scopus, Scholar Google, Sage Journals, and ScienceDirect databases were scanned. The key terms 

searched in English and Turkish during the literature review are psychological intervention studies, 

international students, and psychological intervention studies for international students. Since the amount of 

studies on this subject in the literature is generally quite limited, the bibliographies of the most cited studies 

were also utilized during the search. For the same reason, the publication dates of the studies were not limited. 

The inclusion criteria used for studies were that they should be conducted in Turkish or English, be performed 

with international students, contain an intervention, and focus on adaptation-based intervention. The 

exclusion criteria were being written in a language other than English or Turkish, not containing any 

intervention, not addressing adaptation, not having international students in the sample, and not being able 

to access the full text. 

As a basis of the literature review, a total of 118 studies were reached, including 94 from 5 databases (PubMed: 

14 results, Scopus: 11 results, Sage Journals: 16 results, Science Direct: 13 results, and Scholar Google: 40 
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results) and 24 from bibliographies, and the studies were eliminated according to certain criteria. The exclusion 

criteria included being a review article (n=1), having a sample of people other than international students 

(n=3), being a book chapter (n=1), not being able to access the full text (n=2), not containing an intervention 

(n=33), and not addressing the issue of adaptation (n=14). Accordingly, 9 articles were involved in the review 

as a result of the scanning process. Figure 1 shows the flow chart prepared according to PRISMA criteria 

(Preferred Reporting Items for Systematic Reviews and Meta-Analyses; Moher et al. 2015). 

 
Figure 1. PRISMA Flow Chart 

2.2. Ethical  

Because this study is basically a scope review, there is no need for approval of an ethical committee. 

Nevertheless, both authors assert that this research strictly followed relevant research guidelines and ethics in 

this category.  

3. Findings 

3.1. General Characteristics of the Studies 

As can be observed in Figure 1, the studies contained in the review are studies that include interventions 

related to adaptation. All results of the studies are summarized in Table 1. It can be observed that the number 

of respondents of the studies varied between 16 and 118. Considering the gender classification, it is found that 

female participants outnumbered male participants in the studies. When the studies conducted are analyzed 

in general, it is observed that the topics examined are psychological needs (competence, autonomy, and 

relatedness), social ties, cultural orientation, adaptation to campus life, social adaptation, psychological 

adaptation, social support, resilience, dropout rates, acculturation, intercultural communication, student 

experiences, academic success, assertiveness, familiarity with foreign culture, traditions, and languages, 

interactivity, familiarity with the university and society, coping, socio-cultural competence, intercultural and 

interpersonal competence, self-efficacy, and mental health. It can be seen that these variables are generally 

related to adaptation. Measurements and analyzes in the studies are the test-retest method and self-report 

scales. Most studies used a control group (n=8), but one did not have a control group (Smith and Khawaja, 

2014). There are different interventions in the studies such as the intervention of psychological need 

satisfaction based on self-determination theory, a transcultural intervention program on psychological 

adaptation, cultural orientation and social bonds (e.g. giving information, establishing relationships during 

and after the planned bus trip), an web-based intervention based on improving resilience, social support and 

acculturation, matching host students with international students (in 3 studies), group assertiveness training 
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and private expressive writing, STAR program of an Experiential and Cognitive Behavioral nature (including 

strengths, transitions, adaptation and resilience components) and sociocultural competence for success 

program. 

3.2. Findings of the Studies 

Westwood and Barker (1990) researched the influence of a peer matching study on foreign students' academic 

success, dropout levels, and social adjustment. International students and host students were paired and 

included in the program, and a group that did not participate in the program was formed, and a comparison 

was made. The program lasted 8 months. Students were trained in communication skills, conceptual 

knowledge of university resources, and intercultural experience and community resources and procedures 

and were required to communicate with peer partners at least twice a month. According to the findings, 

students who engaged in the program had better levels of achievement and fewer dropout rates than those 

who did not participate. Because of the findings, it was hypothesized that the respondents may have acquired 

the unwritten codes of the host culture through their peers and therefore may have shown high performance 

(Westwood & Barker, 1990). 

Quintrell and Westwood (1994) carried out a study to examine the impact of a peer matching program between 

host students and international students on students’ experiences (e.g., likelihood of positive identification of 

the initial year, language fluency, and usage of campus facilities). Host students were given a 1-day training 

on intercultural communication and campus services information and were requested to communicate with 

their peer partners two times a month for 1 year. A randomized control group design was used. According to 

the findings, it was reported that structured communication was beneficial to international students' 

experiences; program participants chose more positive words to describe the first year, used campus services 

more, and gained language fluency compared to non-participants. However, no distinction was found across 

the groups regarding academic performance (Quintrell & Westwood, 1994).  

Shergill (1997) studied the validity of the Sociocultural Competence for Success Program with a cross-cultural 

population of students (indigenous and foreign students) using a pretest-posttest design. The 18-hour over 3 

weeks program was delivered in group format (experimental and control group). It contained coaching, 

modeling, role-playing, constructive feedback, and role rehearsal. It was aimed at the acquisition of self-

efficacy by gaining sociocultural competence. According to the findings, the experimental group had higher 

sociocultural competence skill scores and verbal interaction competence level and less situational avoidance 

tendency compared to the control group; however, the program had no significant effect on general self-

efficacy and social self-efficacy (Shergill, 1997). 

One other paper by Abe et al. (1998) explored the impacts of a peer program on the adjustment of foreign 

students. They were matched with host students. Students' use of campus resources and collage adaptation 

scores were examined. The study lasted one semester. The tasks of the international students were to interact 

with foreign culture, customs, and languages and to get to know the university and the society. Also, a short 

lecture was given to the host students. According to the findings, program facilitators had statistically higher 

social adjustment levels than non-respondents. On the other side, it has been reported that Asian-origin 

students have more challenges adapting to campus life than those from non-Asian countries (Abe et al., 1998). 

Kanekar et al. (2009) applied a trial pilot-tested web-based intervention to improve hardiness, social support, 

and acculturation between international university undergraduates of Asian Indian background over 2 

months. In the study a pre-test/post-test randomized trial was employed. The comparison group underwent 

a protocol based on general well-being that was an equivalent protocol to the experimental group. According 

to the findings, a significant improvement was observed in the mental health variable; however, no significant 

difference was found across the groups (Kanekar et al., 2009). 

Tavakoli et al. (2009) carried out a study investigating the impacts of private expressive writing on health, 

acculturation stress, and affect in foreign students (with the exception of students who have English as a first 

language) and group assertiveness training. They used a waiting list control group, a private expressive 

writing group, a group that underwent group assertiveness training, and a combination of these. They used a 

pretest-posttest measure. According to the results, expressive writing was rated less well by participants and 
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caused greater fear and homesickness, yet greater positive affect was observed; group assertiveness training 

was evaluated positively by the students and caused lower negative affect; the mixed intervention had no 

influence. As a result of these findings, it was concluded that group assertiveness training increased 

international students' emotional adjustment, yet individual expressive writing had complex impacts and 

needs more investigation (Tavakoli et al., 2009). 

In another study with foreign students, Sakurai et al. (2010) investigated the impacts of a cross-cultural 

intervention program on cultural orientation, social ties, and psychological adaptation in Australia. 

Interventions were included, providing information and building relationships with local students during and 

after a planned bus trip. Measurements were taken 1 month and 4 months after the program. According to the 

results, participants in the program developed a larger number of friends than non-participants, and these 

friends were mainly local people. On the other hand, respondents sustained their interest in host culture, while 

non-participants' interest diminished. However, participation in the program was reported to have no effect 

on psychological adjustment (Sakurai et al., 2010).  

Smith and Khawaja (2014) applied the STAR program (the letters stand for strengths, transitions, adaptation, 

and resilience) with 4 weekly 2-hour sessions to international students. It had an experiential and cognitive 

behavioral nature and group format. The aim was to develop coping that would serve to improve 

psychological adaptation. The sessions addressed, respectively, relocating to Australia, having friends, feeling 

good, and staying proactive. The study had a within-group design with pre-post-test and follow-up 

measurements. Coping self-efficacy, psychological distress, psychological adaptation, and social self-efficacy 

were assessed. According to the findings, the coping self-efficacy and psychological adaptation scores of the 

respondents increased, and it was discovered that this gain continued during the follow-up measurement. The 

growth in social self-efficacy was not significant, and the program had no effect on psychological distress 

(Smith & Khawaja, 2014). 

In a study in which basic psychological need (competence, autonomy, and relatedness) satisfaction treatment 

established on self-determination theory was used to grow need-satisfying experiences and facilitate the 

adjustment of Chinese international students to college, Law and Liu (2021) organized 15-20 minute-long 

sessions one a week for the period of 5 weeks. They administered questionnaires on satisfying basic needs and 

adjustment to university to the participants in the control and intervention groups as a pre-posttest and follow-

up measurement. According to the findings, it was stated that the need satisfaction scores of the participants 

in the intervention group were significantly greater than those in the control group and that the university 

adjustment levels of this group increased. It was observed that the effect of the intervention continues after 5 

weeks. In addition, it was reported that an increase in psychological need satisfaction predicted a higher 

degree of student adjustment to university (Law & Liu, 2021). 

Table 1 below summarizes general features of the studies.
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Table 1. General Features of the Studies 
Studies Participants Intervention Sample  Method Outcome variables 

Law and Liu, 

2021 

International students in 

their first year of 

university 

5 weeks, one session per week, 15-20 minute sessions,  

Psychological need satisfaction intervention based on 

self-determination theory 

n=60 (10 M, 50 W) 

Mean age: 18.2 

Test-retest measurement, 

self-report scale, randomized 

controlled trial, waiting list 

control group 

Psychological need satisfaction (competence, 

autonomy and relatedness) and adjustment to 

university (positive effects) 

Sakurai et al., 

2010 

Foreign students in their 

first year of university 

A cross-cultural intervention program on social ties, 

cultural orientation and psychological adjustment  

Providing information and building relationships 

during and after the planned bus trip 

n=98 (47 M, 51 W) 

Mean age: 23.6 

Independent groups, 

longitudinal design 

Cultural orientation, social ties (positive effects) 

and psychological adaptation (no effect) 

Kanekar et al., 

2009 

University students of 

Indian origin 

Over 2-month internet-based intervention to improve 

social support, resilience and acculturation 

n=39 (34 M, 5 W) 

Mean age: 24.6 

Pretest-posttest randomized 

design 

Mental health (generally improved but no group 

difference) 

Quintrell and 

Westwood, 1994 
International students 

Pairing international students with host students, one 

day of intercultural communication and campus 

services information training for host students, 

communicating 2 times a month for a year 

n=82,  

gender and mean age 

not specified 

Structured communication, 

randomized control group 

design 

Student experiences (likelihood to describe the 

year positively, use of campus services and 

language fluency) (positive effects), academic 

success (no effect) 

Tavakoli et al., 

2009 

International students by 

excluding international 

students whose first 

language is English 

Group assertiveness training and private expressive 

writing 

n=118, gender not 

specified 

Mean age: 25  

Waiting list control group, 

pretest-posttest design 

Group assertiveness training: Negative affect 

(lowered), emotional adjustment (improved) 

Expressive writing: Positive affect (increased), 

homesickness and fear (increased),  

Combined intervention: no effect 

Abe et al., 1998 International students 

One semester international peer program (interacting 

with foreign culture, customs and languages, 

familiarization with the university and society, short 

training for host students) 

n=60 (31 M, 29 W) 

Mean age: 23 

Pairing international 

students with host students 

Social adjustment (positive effects), adaptation to 

campus life (more difficulties for students from 

Asian countries) 

Smith and 

Khawaja, 2014 
International students 

STAR program with Experiential and Cognitive 

Behavioral nature (strengths, transitions, adaptation, 

resilience), 4 weekly 2 hour sessions 

n=16 (8 M, 8 W) 

Mean age: 25.2 

Within-group design, 

pretest-posttest and follow-

up measurement 

Coping self efficacy (increased), acculturation 

(psychological adaptation) (improved), social self 

efficacy (no effect), psychological distress (no 

effect) 

Shergill, 1997 
Intercultural sample (local 

and international students) 

18 hours and 3 week sessions, group format, 

Sociocultural Competence for Success program 

(coaching, modeling, role playing, role rehearsal and 

constructive feedback methods) 

n=36 (9 M, 27 W) 

Mean age: 29.6 

Between-group pretest-

posttest design 

Sociocultural competence, intercultural and 

interpersonal competence (positive effects), 

general self-efficacy and social self-efficacy (no 

effect) 

Westwood and 

Barker, 1990 
Foreign students 

8 month peer pairing program, training students in 

communication skills, conceptual knowledge of 

intercultural experience, community resources, 

university resources and procedures, communicating at 

least 2 times a month 

n=48, 

gender and mean age 

not specified 

Pairing international 

students with host students 

Academic success, dropout rates, aspects of social 

adjustment (positive effects) 

Note. M: Man, W: Women 
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4. Discussion and Conclusion 

In the present study, a literature review was carried out, and 9 studies that included interventions for the 

adaptation of international students and met the screening criteria were evaluated. In this review, issues such 

as what kind of interventions have been made regarding the integration of international students, which 

variables have been studied on this issue, and which aspects of the phenomenon can be studied in 

interventions related to this issue are discussed. Accordingly, it has been observed that the issue of integration 

has been approached in terms of many different components and related variables and has been studied with 

different interventions and different methods. In the studies, the main outcome variables include 

psychological need satisfaction (e.g., competence, autonomy, and relatedness); adjustment to university; social 

ties; cultural orientation; psychological adaptation; mental health; student experiences (e.g., likelihood of 

positive identification of the year, use of campus services, and language fluency); academic achievement; 

positive affect; homesickness and fear; emotional adjustment; social adjustment; adjustment to campus life; 

coping; acculturation; socio-cultural competence; intercultural and interpersonal competence; self-efficacy; 

dropout rates; and dimensions of social adjustment. It can be said that group and individual formats are 

generally used in these studies. It was seen that the method of matching foreign students and their peers was 

used quite frequently, especially at the local level; the sample was generally composed of foreign 

undergraduates in their junior year at the university; the interventions lasted an average of 5 weeks; most of 

the participants were female; and most of them had a control group. The methods used generally included 

providing information (e.g., foreign culture, traditions, intercultural experience, social resources, university 

resources, and procedures), providing training on various topics (e.g., assertiveness), encouraging establishing 

relationships, and developing certain skills (such as coping, resilience, and communication). Almost all of the 

interventions were reported to be functional in at least one aspect. 

A detailed look at the most prominent and common features of the programs shows that the method of pairing 

international students with their local peers is frequently used. This method was used in 4 out of 9 studies. In 

terms of its effects, the peer pairing method seems to have benefits such as making friends, increasing interest 

in local culture, increasing positive experiences, increasing use of university facilities, gaining language 

fluency, increasing social adjustment, and lowering dropout rates. In one study, this was interpreted as a 

benefit due to learning the non-written codes of the host culture via peers. In terms of academic achievement, 

there is no consistency between the findings of the studies; in one study, it was reported that the success rates 

of the individuals were greater than the control group as a result of peer pairing, while in another study, there 

was no difference in terms of academic performance (Quintrell & Westwood, 1994; Westwood & Barker, 1990). 

The finding that there was no increase in academic achievement was explained by the fact that the students 

were very young, had no previous university experience, were trying to get used to the university experience 

at the same time, and were experiencing the personal developments brought about by the psychosocial 

development period (Quintrell & Westwood, 1994). It was also reported that this method had no effect on 

psychological adjustment (Abe et al., 1998; Quintrell & Westwood, 1994; Sakurai et al., 2010; Westwood & 

Barker, 1990). Therefore, it is thought that this method is a useful method in general and should continue to 

be used in future studies. 

As for the reasons for the failure of intervention programs, the lack of change in a program in terms of 

psychological adjustment has been attributed to the fact that it is composed of people who are already adjusted 

(Sakurai et al., 2010). Similarly, a similar explanation for a similar result was given in 2 other studies that 

people were already in good mental health, resilience, and social support (Kanekar et al., 2009) and distress 

level (Smith & Khawaja, 2014) at baseline. In addition to this explanation, it was stated that the level of distress 

differed between the post-test and follow-up, which could be explained by the knowledge that the students 

were in the exam period. Therefore, it was thought that attention should be paid to the timing of the 

measurements taken from the students. Also, it would be meaningful and functional to conduct studies with 

people in need in terms of these variables. On the other hand, it should be noted that some changes are seen 

immediately after the program and some changes are seen in the follow-up study. For this reason, it would be 

useful to add follow-up measurements in the studies. In another study, the fact that there was no change in 

self-efficacy was explained as that the intervention may not have contributed to self-efficacy (Shergill, 1997). 

In addition, one of the comments made was that the measurement tool used may have been incomplete in 



 

113 

assessing self-efficacy in the context of sociocultural adaptation (Shergill, 1997). Therefore, the degree to which 

the intervention is useful for the identified variable and whether the measurement tool used is appropriate for 

the sample and the context is also one of the issues to be considered. Finally, in one study, two different 

conditions (expressive writing and assertiveness training) were applied to two different groups, and a 

combination of the two conditions was applied to another group (Tavakoli et al., 2009). No effect was observed 

in the group in which the combination was applied, and this was interpreted as the negative effects of writing 

overriding the positive effects of assertiveness training (Tavakoli et al., 2009). Accordingly, in studies where 

more than one method is used, attention should be drawn to the relationship between the methods, and factors 

such as the order in which the methods are given and the interaction of their contents with each other should 

be taken into consideration. 

When the outcome variables addressed in the studies were examined, it was observed that 6 studies used the 

concept of adjustment as an outcome variable (Abe et al., 1998; Law & Liu, 2021; Sakurai et al., 2010; Smith & 

Khawaja, 2014; Tavakoli et al., 2009; Westwood & Barker, 1990). However, different dimensions of adjustment 

have been focused on, such as social adjustment (in 2 studies) (Abe et al., 1998; Westwood & Barker, 1990), 

adjustment to university, psychological adjustment/acculturation (in 3 studies) (Law & Liu, 2021; Sakurai et 

al., 2010; Smith & Khawaja, 2014), emotional adjustment, and adjustment to campus life (Abe et al., 1998; 

Tavakoli et al., 2009). In one of these studies, two dimensions of adjustment, social adjustment and adjustment 

to campus life, were examined simultaneously (Abe et al., 1998). In two studies, academic achievement was 

considered as an outcome variable (Quintrell & Westwood, 1994; Westwood & Barker, 1990). In addition to 

studies that directly measure adjustment, it was thought that addressing different dimensions of academic 

achievement and adjustment may be meaningful in terms of the functioning levels of individuals. It can be 

thought that when people adapt, they participate in life academically and socially. It is also known that 

international students have many adaptation concerns; for example, academic concerns about adapting to a 

new language and education system and concerns about understanding and adapting to unfamiliar social 

norms (Church, 1982).  In addition to these concerns, in one study, international students' social adjustment 

and institutional attachment scale scores were found to be significantly lower than local students (Baker & 

Siryk, 1989). Therefore, it is considered that it would be critical to use a wide range of variables as outcome 

variables in studies on adjustment. In this case, it is not clear which variables should be addressed in future 

studies and if some of the variables that have already been studied are forgotten, whether an aspect of 

adjustment will be incomplete or not, that is, what its scope should be. In addition, the fact that the variables 

are so different can make it difficult to study the same topic. By ensuring the commonality of terms used, 

clearer results can be obtained through repeated studies. 

It is noteworthy that only two studies have used the group format in the field of adaptation, where 

sociocultural competence and thus establishing relationships are considered so important and are included in 

numerous studies (Shergill, 1997; Tavakoli et al., 2009). Naturally, there are not enough studies to compare 

group and individual studies. However, according to these studies, it was reported that group assertiveness 

training increased emotional adjustment, and in the other study, a sociocultural competence program given 

in a group format increased sociocultural competence skill scores and verbal interaction competence level and 

decreased situational avoidance tendency; however, it did not have a significant effect on general self-efficacy 

and social self-efficacy (Shergill, 1997; Tavakoli et al., 2009). 

Another noteworthy point in the studies is which country the students come from and what kind of country 

they come to. The general situation of the country, for example, whether it is individualistic or collectivistic, 

and whether the two countries have common values and norms, can also make a difference. For instance, it 

has been found that the Asian students have more challenges in adapting to campus life than non-Asian 

students, and it is thought that the differences and similarities between the characteristics of the home country 

and the characteristics of the destination may be distinctive (Abe et al., 1998). In the study, this was interpreted 

as other students having gained experience from living in the United States before and therefore adapting 

better to university life. This explanation is similar to the individualism dimension from the domestic culture 

dimensions (uncertainty avoidance, power distance, individualism, and masculinity) of Hofstede's Cultural 

Dimensions Theory. Accordingly, individual goals are compared with collective/group goals and interpreted 

according to whichever is important for the person (Hofstede, 1980). Foreign students can be evaluated in 

accordance with the national cultural dimensions of the Hofstede, and interventions can be developed in 
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accordance with these characteristics, and specific personalized interventions can be applied. By comparing 

the host culture and the local culture of the international student in terms of the dimensions of the Hofstede 

(e.g., hierarchical, collectivist), it can be determined to what extent the two cultures are similar. In this way, as 

the difference increases, people with an excessive need for adaptation intervention can be identified. 

It is seen that many interventions involve the method of providing education. In addition to international 

students who are the subject, local students are also given training on acculturation (Abe et al., 1998; Quintrell 

& Westwood, 1994). This is important in the sense that the process of acculturation and adaptation is not 

unilateral and is an ongoing process with the people with whom they interact (Berry, 2001). This information 

may have been taken into consideration in other studies through the method of establishing relationships by 

pairing with local peers. However, it should not be forgotten that as much as international students experience 

this process by encountering a new culture, local students similarly encounter different cultures when they 

encounter international students from many different countries of origin. Therefore, there is an acculturation 

process on both sides.  

It is seen that different measurement tools are used in the studies. The Student Adaptation to College 

Questionnaire (SACQ), Acculturative Stress Scale for International Students, Kessler Psychological Distress 

Scale, Inventory of International Student Psychological Adjustment, and Interpersonal Skills Checklist are 

some of them (Abe et al., 1998; Kanekar et al., 2009; Law and Liu, 2021; Shergill, 1997; Smith and Khawaja, 

2014; Tavakoli et al., 2009). Among these, especially the Students' Adjustment to University Questionnaire has 

been used in more than one study. This may be because it allows measuring different components of 

adjustment at the same time through its subscales. 

5. Recommendations 

To sum up, in this study we reviewed psychological intervention studies about adaptation of international 

students. Although the methods and interventions used in these studies have many benefits, they also have 

some shortcomings and areas that need improvement. In this regard, we can list some of our suggestions as 

follows: 

 

• The method of pairing international students with their local peers can be continued to be used in future 

studies. It was mentioned that this method has lots of benefits (such as making friends, increasing 

positive experiences, increasing use of university facilities, increasing interest in local culture, gaining 

language fluency, increasing social adjustment, and lowering dropout rates). 

• It was also mentioned that there are different outcome variables related to adjustment (such as 

adjustment, social adjustment, psychological adjustment/acculturation, emotional adjustment, 

adjustment to campus life, and academic achievement). We recommend conducting repeated studies 

with different terms and ensuring common terms in studying this subject.  

• To compare as group work and individual work, in future studies, the same program can be given in 

both group and individual formats and examined comparatively, and it can be seen which one is more 

effective, especially in terms of socio-cultural adaptation. 

• There is a need for more scientific studies that make more comparisons in terms of countries of origin. 

Thus, it was thought that the needs related to adaptation could be determined through the differences-

similarities between the country of origin and host country and that people could be directed to 

appropriate interventions. 

• It is thought that the adaptation process will be healthier when both international students and local 

students are informed or trained in terms of developing intercultural sensitivity. As a result, it is 

important to include local students in the process, as it can be beneficial for both sides. 

• In future studies, more unique and different measurement tools can be developed to determine which 

ones measure the indispensable variables in terms of adjustment and which ones can become 

standardized tools. In terms of methodology, the main needs in the future are that scientific studies 

should be randomized controlled trials, include a larger and more representative sample, and 

comprehensively address adaptation needs. In particular, it is thought that interventions that include 

contact with local people, i.e., social elements, take into account the psychological needs of the person, 
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such as autonomy, competence, and relatedness; cognitive elements; and awareness of emotions and 

skills to manage them, i.e., elements related to emotions and behavioral elements, may be more 

comprehensive and successful (Aljaberi et al., 2021).   

• It is observed that the studies reviewed consisted of short-term cross-sectional studies; therefore, long-

term or longitudinal studies are needed. 

To mention the limitations of this review, firstly, since only English-language articles are involved in this 

review, the extent of the study can be expanded by including articles in other languages in future studies. In 

addition, the inclusion of only studies that include intervention and only studies that include variables related 

to adaptation is another situation that reduces inclusiveness. In future studies, compiling studies on 

international students with and without interventions and addressing adjustment and other issues may enable 

a more inclusive study. One of the strengths of this study is to examine which interventions have been made 

in the field for the adaptation of international students, which methods have been used in these interventions, 

how many different studies have used which method, and to make inferences in the light of the literature on 

the reasons. In addition, suggestions were presented to guide future studies, and it was aimed to draw 

attention to this issue. It is not clear to what extent which variables and methods should be used to intervene 

in the adjustment of foreign students. However, it is thought that the existence and development of such 

interventions that enable students to deal with possible challenges in their adaptation processes and increase 

their social and academic functionality are important in terms of economic, sociocultural, academic, and 

physical and psychological health for foreign students themselves, their families, their countries of origin, and 

the country they are in. 

6. References 

Abe, J., Talbot, D. M., & Geelhoed, R. J. (1998). Effects of a peer program on international student 

adjustment. Journal of College Student Development, 39(6), 539-547. 

Aljaberi, M.A., Alsalahi, A., Juni, M. H., Noman, S., Al-Tammemi, A. B., & Hamat, R. A. (2021). Efficacy of 

interventional programs in reducing acculturative stress and enhancing adjustment of international 

students to the new host educational environment: A systematic review and meta-analysis. International 

Journal of Environmental Research and Public Health, 18(15), 7765. https://doi.org/10.3390/ijerph18157765 

American Psychiatric Association, (2013). Diagnostic and Statistical Manual of Mental Disorders (5th ed.). 

Washington, DC: American Psychiatric Press.  

Ataca, B., & Berry, J. W. (2002). Psychological, sociocultural, and marital adaptation of Turkish immigrant 

couples in Canada. International Journal of Psychology, 37(1), 13-26. 

https://doi.org/10.1080/00207590143000135  

Bağcı, S. Ç., & Canpolat, E. (2019). Suriyeli sığınmacılarda Türklerle temas ve psikolojik iyi oluş ilişkisinde 

aracı değişkenler. Nesne Psikoloji Dergisi, 7(15), 149-169. https://doi.org/10.7816/nesne-07-15-01  

Baker, R. W., & Siryk, B. (1989). Student adaptation to college questionnaire manual. Western Psychological 

Services.  

Bal, A., & Perzigian, A. B. T. (2013). Evidence-based ınterventions for ımmigrant students experiencing 

behavioral and academic problems: A systematic review of the literature. Education and Treatment of 

Children, 36(4), 5–28. http://www.jstor.org/stable/42900224  

Berry, J. W. (2001). A psychology of immigration. Journal of Social Issues, 57(3), 615-

631.  https://doi.org/10.1111/0022-4537.00231 

Berry, J. W. (2006). Stres perspectives on acculturation. D. L. Sam, & J. W. Berry (Eds.), Cambridge handbook of 

acculturation psychology (2nd ed., pp. 43-57). Cambridge University Press. 

Berry, J. W., Poortinga, Y. H., Breugelmans, S. M., Chasiotis, A., & Sam, D. L. (2011). Cross cultural psychology: 

Research and applications, (3rd ed.). Cambridge University Press. 

Braun, S., & Nobis, T. (2017). Migration and integration in Germany. J. Nauright, & D. K. Wiggins (Eds.), 

Routledge handbook of sport, race and ethnicity (pp. 186-198). Routledge. 

https://doi.org/10.3390/ijerph18157765
https://doi.org/10.1080/00207590143000135
https://doi.org/10.7816/nesne-07-15-01
http://www.jstor.org/stable/42900224
https://doi.org/10.1111/0022-4537.00231


International Journal of Psychology and Educational Studies 202521, 1(1), …- …  

 

116 

Brisset, C., Safdar, S., Lewis, J. R., & Sabatier, C. (2010). Psychological and sociocultural adaptation of 

university students in France: The case of Vietnamese international students. International Journal of 

Intercultural Relations, 34(4), 413–426. https://doi.org/10.1016/j.ijintrel.2010.02.009 

Brunsting, N. C., Zachry, C. E., & Takeuchi, R. (2018). Predictors of undergraduate international student 

psychosocial adjustment to US universities: A systematic review from 2009-2018. International Journal of 

Intercultural Relations, 66, 22-33. https://doi.org/10.1016/j.ijintrel.2018.06.002  

Bülbül, T., & Acar-Güvendir, M. (2014). Üniversite birinci sınıf öğrencilerinin yükseköğretim yaşamına uyum 

düzeylerinin incelenmesi [A research study on freshman students’ higher education integration levels]. 

Eğitim Bilimleri Araştırmaları Dergisi, 4(1), 397-418.  

Church, A. (1982). Sojourner adjustment. Psychological Bulletin, 91(3), 540–572. https://doi.org/10.1037/0033-

2909.91.3.540 

Dokuz Eylül University (2024, 21 December). Oryantasyon. https://oryantasyon.deu.edu.tr/tr/anasayfa/,  

Forbes-Mewett, H., & Sawyer, A. M. (2016). International students and mental health. Journal of International 

Students, 6(3), 661–677. https://doi.org/10.32674/jis.v6i3.348 

Gu, M. (2011). Language choice and identity construction in peer interactions: Insights from a multilingual 

university in Hong Kong, Journal of Multilingual and Multicultural Development, 32(1), 17-

31. https://doi.org/10.1080/01434632.2010.532876  

Han, X., Han, X., Luo, Q., Jacobs, S., & Jean-Baptiste, M. (2013). Report of a mental health survey among 

Chinese international students at Yale University. Journal of American College Health, 61(1), 1–

8. https://doi.org/10.1080/07448481.2012.738267 

Haverila, M., Haverila, K., & McLaughlin, C. (2020). Variables affecting the retention ıntentions of students in 

higher education ınstitutions: A COMPARİSON BETWEEN INTERNATİONAL AND DOMESTİC 

STUDENTS. Journal of International Students, 10(2), 358-382. https://doi.org/10.32674/jis.v10i2.1849 

Hofstede, G. (1980), Culture’s consequences. International differences in work-related values. Sage. 

Hovey, J. D., & Magaña, C. G. (2002). Exploring the mental health of Mexican migrant farm workers in the 

midwest: psychosocial predictors of psychological distress and suggestions for prevention and 

treatment. The Journal of Psychology, 136(5), 493–513. https://doi.org/10.1080/00223980209605546  

International students. (n. d.).  Migration and migrants: a global overview. 

https://worldmigrationreport.iom.int/what-we-do/world-migration-report-2024-chapter-

2/international-students  

Kanekar, A., Sharma, M., & Atri, A. (2009). Enhancing social support, hardiness, and acculturation to improve 

mental health among Asian Indian international students. International Quarterly of Community Health 

Education, 30(1), 55–68. https://doi.org/10.2190/IQ.30.1.e 

Karahan, F., Sardoğan, M. E., Özkamalı, E., & Dicle, A. N. (2005). Üniversite 1. sınıf öğrencilerinin üniversiteye 

uyum düzeylerinin sosyokültürel etkinlikler açısından incelenmesi [Examining the university 

adaptation levels of first year university students in terms of sociocultural activities]. Çukurova 

Üniversitesi Eğitim Fakültesi Dergisi, 2(30), 63-71.  

Kashima, E. S., & Loh, E. (2006). International students’ acculturation: Effects of international, conational, and 

local ties and need for closure. International Journal of Intercultural Relations, 30, 471-485. 

https://doi.org/10.1016/j.ijintrel.2005.12.003  

Law, W., & Liu, S. (2021). Basic need satisfaction intervention for mainland Chinese international students’ 

adjustment to college. Journal of Studies in International Education, 0(0). 

https://doi.org/10.1177/10283153211052772 

https://psycnet.apa.org/doi/10.1016/j.ijintrel.2010.02.009
https://doi.org/10.1016/j.ijintrel.2018.06.002
https://psycnet.apa.org/doi/10.1037/0033-2909.91.3.540
https://psycnet.apa.org/doi/10.1037/0033-2909.91.3.540
https://oryantasyon.deu.edu.tr/tr/anasayfa/
https://doi.org/10.32674/jis.v6i3.348
https://doi.org/10.1080/01434632.2010.532876
https://psycnet.apa.org/doi/10.1080/07448481.2012.738267
https://doi.org/10.32674/jis.v10i2.1849
https://doi.org/10.1080/00223980209605546
https://worldmigrationreport.iom.int/what-we-do/world-migration-report-2024-chapter-2/international-students
https://worldmigrationreport.iom.int/what-we-do/world-migration-report-2024-chapter-2/international-students
https://doi.org/10.2190/IQ.30.1.e
https://doi.org/10.1016/j.ijintrel.2005.12.003
https://doi.org/10.1177/10283153211052772


 

117 

McKenna, L., Robinson, E., Penman, J., & Hills, D. (2017). Factors impacting on psychological wellbeing of 

international students in the health professions: A scoping review. International Journal of Nursing 

Studies, 74, 85–94. https://doi.org/10.1016/j.ijnurstu.2017.06.007  

McLachlan, D. A., & Justice, J. (2009). A grounded theory of international student well-being. The Journal of 

Theory Construction and Testing, 13(1), 27–32. 

Moher, D., Shamseer, L., Clarke, M., Ghersi, D., Liberati, A., Petticrew, M., Shekelle, P., Stewart, L. A., & 

PRISMA-P Group (2015). Preferred reporting items for systematic review and meta-analysis protocols 

(PRISMA-P) 2015 statement. Systematic Reviews, 4(1), 1. https://doi.org/10.1186/2046-4053-4-1  

Mori, S. (C.). (2000). Addressing the mental health concerns of international students. Journal of Counseling & 

Development, 78(2), 137–144. https://doi.org/10.1002/j.1556-6676.2000.tb02571.x 

Ng, T. K., Tsang, K. K., & Lian, Y. (2013). Acculturation strategies, social support, and cross-cultural 

adaptation: A mediation analysis. Asia Pacific Education Review, 14(4), 593-

601. https://doi.org/10.1007/s12564-013-9285-6 

Özkan, S., & Yılmaz, E. (2010). Üniversite öğrencilerinin üniversite yaşamına uyum durumları (Bandırma 

örneği) [Adaptation status of university students to university life: Bandırma example]. Fırat Sağlık 

Hizmetleri Dergisi, 5(13). 

Paniagua, F. A. (2018). ICD-10 versus DSM-5 on cultural issues. SAGE Open, 8(1). 

https://doi.org/10.1177/2158244018756165    

Poyrazlı, S., & Grahame, K. M. (2007). Barriers to adjustment: Needs of international students within a semi-

urban campus community. Journal of Instructional Psychology, 34(1), 28–45. 

Russell, J., Rosenthal, D., & Thomson, G. (2010). The international student experience: Three styles of 

adaptation. Higher Education, 60, 235–249. https://doi.org/10.1007/s10734-009-9297-7   

Sakurai, T., McCall-Wolf, F., & Kashima, E. S. (2010). Building intercultural links: The impact of a multicultural 

intervention programme on social ties of international students in Australia. International Journal of 

Intercultural Relations, 34(2), 176–185. https://doi.org/10.1016/j.ijintrel.2009.11.002  

Shergill, A. (1997). An evaluation of the sociocultural competency for success training program for the acquisition of 

intercultural interpersonal competency skills among health care professionals [Doctoral dissertation]. 

University of British Columbia, Vancouver, BC. 

Smith, R. A., & Khawaja, N. G. (2011). A review of the acculturation experiences of international 

students. International Journal of Intercultural Relations, 35(6), 699–

713. https://doi.org/10.1016/j.ijintrel.2011.08.004  

Smith, R. A., & Khawaja, N. G. (2014). A group psychological intervention to enhance the coping and 

acculturation of international students. Advances in Mental Health, 12(2), 110–124. 

https://doi.org/10.1080/18374905.2014.11081889  

Sumer, S. (2009). International students' psychological and sociocultural adaptation in the United States [Master’s 

thesis). Georgia State University. 

Tavakoli, S., Lumley, M. A., Hijazi, A. M., Slavin-Spenny, O. M., & Parris, G. P. (2009). Effects of assertiveness 

training and expressive writing on acculturative stress in international students: A randomized 

trial. Journal of Counseling Psychology, 56(4), 590–596. https://doi.org/10.1037/a0016634  

Townsend, P., & Poh, H. J. (2008). An exploratory study of international students studying and living in a 

regional area. Journal of Marketing for Higher Education, 18(2), 240-263. 

https://doi.org/10.1080/08841240802487411  

UNESCO Institute for Statistics (2018). Global flow of tertiary-level students. 

http://data.uis.unesco.org/Index.aspx?queryid=172#  

https://doi.org/10.1016/j.ijnurstu.2017.06.007
https://doi.org/10.1186/2046-4053-4-1
https://psycnet.apa.org/doi/10.1002/j.1556-6676.2000.tb02571.x
https://scholars.cityu.edu.hk/en/publications/acculturation-strategies-social-support-and-crosscultural-adaptation(1634819f-9bcd-4950-a4fd-bbb1cee0b6da).html
https://scholars.cityu.edu.hk/en/publications/acculturation-strategies-social-support-and-crosscultural-adaptation(1634819f-9bcd-4950-a4fd-bbb1cee0b6da).html
https://scholars.cityu.edu.hk/en/journals/asia-pacific-education-review(cc3329f5-b751-4ef5-beaa-9d4c7230df97)/publications.html
https://doi.org/10.1007/s12564-013-9285-6
https://doi.org/10.1177/2158244018756165
https://doi.org/10.1007/s10734-009-9297-7
https://doi.org/10.1016/j.ijintrel.2009.11.002
https://doi.org/10.1016/j.ijintrel.2011.08.004
https://doi.org/10.1080/18374905.2014.11081889
https://doi.org/10.1037/a0016634
https://doi.org/10.1080/08841240802487411
http://data.uis.unesco.org/Index.aspx?queryid=172


International Journal of Psychology and Educational Studies 202521, 1(1), …- …  

 

118 

 

UNICEF (2016). Ortaöğretime uyum programı: uygulama kılavuzu uyum etkinlikleri. University of Auckland, (2024, 

21 December). https://www.auckland.ac.nz/en/students/student-support/personal-

support/international-student-support/international-orientation.html.  

University of Auckland, https://www.auckland.ac.nz/en/students/student-support/personal-

support/international-student-support/international-orientation.html, (21.12.2024). 

Quintrell, N., & Westwood, M. (1994). The influence of a peer-pairing program on international student’s first 

year experience and use of student services. Higher Education Research and Development, 13, 49-57. 

https://doi.org/10.1080/0729436940130105  

Wan, Ty., Chapman, D. W., & Biggs, D. A. (1992). Academic stress of international students attending U.S. 

universities. Research in Higher Education, 33(5), 607–623. https://doi.org/10.1007/BF00973761   

Wang, C.-C. D., & Mallinckrodt, B. (2006). Acculturation, attachment, and psychosocial adjustment of 

Chinese/Taiwanese international students. Journal of Counseling Psychology, 53(4), 422–433. 

https://doi.org/10.1037/0022-0167.53.4.422  

Ward, C. (1996). Acculturation. D. Landis, & R. Bhagat (Eds.), Handbook of intercultural training (2nd ed., pp. 

124–147). Thousand Oaks, CA: Sage. 

Westwood, M. J., & Barker, M. (1990). Academic achievement and social adaptation among international 

students: A comparison groups study of the peer-paring program. International Journal of Intercultural 

Relations, 14(2), 251-263. https://doi.org/10.1016/0147-1767(90)90008-K  

World Health Organization. (2010). International statistical classification of diseases and related health problem, 10th 

revision. http://apps.who.int/classifications/icd10/browse/2010/en   

Xie, Q., & Wong, D. F. K. (2020). Evaluation of cognitive behavioral intervention for Chinese international 

students in Hong Kong. Research on Social Work Practice, 30(1), 97–109. 

https://doi.org/10.1177/1049731519852154  

Ying, Y.-W., & Han, M. (2006). The contribution of personality, acculturative stressors, and social affiliation to 

adjustment: A longitudinal study of Taiwanese students in the United States. International Journal of 

Intercultural Relations, 30(5), 623–635. https://doi.org/10.1016/j.ijintrel.2006.02.001 

Zhang, J., & Goodson, P. (2011). Predictors of international students’ psychosocial adjustment to life in the 

United States: A systematic review. International Journal of Intercultural Relations, 35(2), 139–

162. https://doi.org/10.1016/j.ijintrel.2010.11.011  

Zwingmann, C. A. A., Gunn, A. D. G., & World Health Organization. Division of Mental 

Health. (1983). Uprooting and health: Psychosocial problems of students from abroad. World Health 

Organization.  

 

 

 

 

https://www.auckland.ac.nz/en/students/student-support/personal-support/international-student-support/international-orientation.html
https://www.auckland.ac.nz/en/students/student-support/personal-support/international-student-support/international-orientation.html
file:///D:/Tez%20çalışmaları/University%20of%20Auckland,%20https:/www.auckland.ac.nz/en/students/student-support/personal-support/international-student-support/international-orientation.html
file:///D:/Tez%20çalışmaları/University%20of%20Auckland,%20https:/www.auckland.ac.nz/en/students/student-support/personal-support/international-student-support/international-orientation.html
https://doi.org/10.1080/0729436940130105
https://doi.org/10.1007/BF00973761
https://doi.org/10.1037/0022-0167.53.4.422
https://doi.org/10.1016/0147-1767(90)90008-K
http://apps.who.int/classifications/icd10/browse/2010/en
https://doi.org/10.1177/1049731519852154
https://psycnet.apa.org/doi/10.1016/j.ijintrel.2006.02.001
https://doi.org/10.1016/j.ijintrel.2010.11.011

