International Journal of Psychology and Educational Studies, 2023, 10(4), 942-953

Liees B

I j P E S International Journal of Psychology and Educational
Studies

www.ijpes.com

The Mediating Role of Innovative School Characteristics in the Relationship
Between School Culture and School Effectiveness

Gokhan DEMIRHAN!
! Faculty of Education, Usak University, Usak, Tiirkiye @ 0000-0002-8342-0160

ARTICLE INFO ABSTRACT
Article History In this study, which was conducted to examine the role of school innovation characteristics in the
Received 11.06.2023 relationship between the dominant culture type characteristics in the school and the effectiveness of
Received in revised form the school, the School Culture, School Effectiveness, and Innovative School Characteristics scales
15.08.2023 were collected from 386 teachers working in public schools in the province of Kiitahya via an online
Accepted 19.09.2023 form. The data obtained from the participants was evaluated using measurement models and
Article Type: Research mediation analyses in line with the hypotheses, as well as the validity and reliability analyses and
Article the prerequisite evaluations of the analyses to be made. According to the results obtained, while the
AT innovative features of the schools have a full mediating role in the relationship with school
@ ®®® effectiveness between support culture and success culture, a partial mediation effect was observed
Lm in the task culture type. In the bureaucratic culture type, no mediation effect of the innovativeness

feature was detected.

Keywords:
School effectiveness, innovative school characteristics, school culture

1. Introduction

The success of the students in academic, psychological, social, and all other areas of development and the
realization of all educational goals depend on the effectiveness of the school. School effectiveness, which is the
product of complex interactions that cannot be reduced to a single dimension, represents a collective structure
that requires the participation of all stakeholders. For this reason, it is possible to see school effectiveness as a
result shaped by the management approach, living, working, interaction and communication styles, and
organizational values and beliefs of the entire school organization. It is possible to define effective schools as
schools that can use educational resources in the most effective way for students' cognitive, social,
psychological, and all other development areas, are determined to achieve educational goals, and achieve
success in creating a functional learning environment. On the basis of an effective school understanding, there
are school characteristics in which all students are encouraged to learn, high expectations are developed for
students, and all stakeholders, especially teachers, can make a difference in learning processes (Balci, 1988;
Lezotte, 1992).

School effectiveness is one of the important concepts in the field of educational research and practice that aims
to understand and improve the effectiveness of schools and their impact on student learning and development.
The concept of school effectiveness is defined as the extent to which a school is successful in achieving its
educational goals and objectives (Hoeben, 2022; Kauts & Sharma, 2017). Effective schools adopt instructional
leadership with visionary and proactive administrators who care about goals such as setting goals, promoting
a culture of development, and providing support to teachers.
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Considering the possible benefits and harms in terms of school effectiveness, the qualities of school culture
that are jointly built and maintained by school stakeholders are extremely important. The characteristics of the
culture built in schools, on the other hand, are defined as school culture types in the literature and determine
the way school stakeholders perceive, make sense of, and affect what is happening around them; they become
evident within the framework of a structure consisting of established values, acceptances, and expectations
(Cameron and Quinn, 1999; Schein, 2004). school culture; behavior patterns at school; perceptions and
attitudes towards the school (Deal & Peterson, 1999); professional development of staff and increasing the
quality of students' learning experiences (Engels et al., 2008); subjective well-being levels of school
stakeholders (Fullan, 2001); academic success (Leithwood & Louis, 2002).

In the related literature, four basic school culture types are mentioned in a classification that is frequently used
to define possible school culture types: support culture, bureaucratic culture, success culture, and task culture
(Terzi, 2005). Mutual relations, cooperation, and trust are at the forefront of the support culture (Sezgin, 2010).
Individuals strive to fulfill their duties in the best way possible. Concrete support, honest and open
communication, and prioritizing problem solving are core values. On the other hand, bureaucratic culture
includes a more rational perspective and emphasizes rules-based organizations (Isik, 2017). In this culture, the
desire for control is at the forefront, as is adherence to established rules and standards. In the culture of success,
on the other hand, the focus is on fulfilling the tasks effectively (Sezgin, 2010). In this culture, emphasis is
placed on the collective perspective to accomplish tasks and achieve goals, as opposed to rigid processes or
procedures. Finally, task culture is defined as a project-oriented culture that states that organizational goals
take precedence over individual goals (Cacan et al., 2022). Employees have specific roles for which they are
responsible, and there is an emphasis on the need for individuals with the necessary skills.

One of the most frequently repeated terms in the 21st century is the concept of innovation. In the context of
education, the concept of innovation is defined as a process in which ideas, practices, methods, and
technologies aiming at improvement and development in the learning, teaching, and education ecosystem are
systematically addressed (Sofanudin & Rokhman, 2016; Guzman & Jaillier-Castrillon, 2021). In this direction,
innovation in education empowers stakeholders in educational institutions to be open to change, embrace new
opportunities, achieve positive outcomes, and address the development mindset for dynamic and inclusive
learning environments. One of the sub-terms that emerged in the context of innovation in education was the
concept of an innovative school. Innovative school concept: It emphasizes educational institutions that
determine creative and forward-thinking approaches to learning, teaching, and organizational practices
(Tubin, 2008). In this context, innovative schools have distinctive features and core values. First, in innovative
schools, personalized learning experiences are included according to individual student needs, interests, and
wishes (Korhonen et al., 2014). To this end, it attaches importance to flexible teaching models, project-based
learning, and the integration of educational technologies that support personalization. In addition, importance
is given to the skills emphasized in the 21st century, such as collaboration, idea sharing, creative problem
solving, and risk-taking in innovative schools (Pearlman, 2010). Curiosity, critical thinking, and innovation
are essential. These skills are given importance not only in the direction of the present but also in the
development of skills for the future. In addition, continuous professional development and support of teachers
in innovative schools is one of the highlights (Bissakar & Heath, 2005). In innovative schools, teachers are
given the opportunity to use new teaching strategies and try out new technologies. In summary, innovative
schools focus on innovation in teaching, learning, and organizational practices by adopting creative and
forward-thinking approaches. These schools prioritize personalized learning, encourage collaboration and
risk-taking, emphasize future-ready skills, and invest in teacher professional development. Innovative schools
are of great importance to educators, administrators, and policymakers who aim to create dynamic and
student-centered educational environments to prepare students for success in an ever-changing world.

When the literature is examined, it is seen that there are studies on school culture, innovation, and school
effectiveness. The results obtained in the study of Zhu (2015), which focuses on organizational culture and
technology-supported innovation in the context of higher education, revealed that the characteristics of the
institutional culture play an important role in teachers' perceptions of innovation and their willingness to
adopt and implement technology-supported innovation. In addition, Selvaraja and Pihie (2015) focused on
school culture and school innovation in their study. In the study of primary school teachers, it was revealed
that schools exhibited a high level of clan culture, while innovativeness was at a moderate level. Riveras-Leon
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et al. (2020) also examined organizational culture through the role of school administrators in innovative
schools. The results obtained in the study emphasize that school administrators have an important role in
promoting innovation. Among the leadership practices that are important in the context of providing an
innovation culture, there are expressions such as being responsible for results, change management, applying
for creative solutions, and collective effort. As a result, studies on school culture and innovation show that
teachers prefer an innovative culture, that organizational culture plays an important role in teachers'
perceptions of innovation and their willingness to adopt and implement technology-supported innovation,
that school administrators have an important role in promoting innovation, and that leadership practices affect
the innovation culture.

There are also studies on innovation and school effectiveness in the literature. For example, the study by
Haelermans and Witte (2012) focused on the impact of innovation on school effectiveness in secondary schools
in the Netherlands. Findings from the study revealed that there is a positive relationship between
innovativeness and school effectiveness. While it was emphasized that innovations related to school profile,
pedagogy, processes, and the education system significantly increased school effectiveness, it was stated that
innovations focusing on the professional development of teachers did not have a significant impact on school
effectiveness. Another study on innovation and school effectiveness has focused on school administrators'
ability to manage change (Yiirek & Comert, 2021). The results revealed that there is a positive and weak
relationship between school effectiveness and administrators' ability to manage change. In the study
conducted by Gilad-Hai and Somech (2016), the relationship between innovation in schools and school
effectiveness was examined in the context of experimental schools. The findings obtained at the end of the
study revealed that the innovation implementation process contributes to organizational effectiveness. In the
study, which included control and experimental groups, it was stated that schools in the experimental group
showed higher levels of organizational innovativeness compared to the control group As a result, while
innovation and school effectiveness research emphasizes that innovation has a positive effect on school
effectiveness, it also emphasizes the importance of school administrators' ability to manage change.

One of the subjects among the studies on school effectiveness has been the study examining the relationship
between school effectiveness and school culture. For example, Senel and Bulug¢ (2016) focused on the
relationship between school climate and school effectiveness in their study. In the study, it was revealed that
there was a positive and moderately significant relationship between school climate and school effectiveness,
and it was stated that school climate predicted school effectiveness. Similarly, in the study conducted by
Korkmaz and Ada (2019), school climate and school effectiveness A study indicates that the school climate is
a significant and powerful predictor of school effectiveness. Studies on school culture and school effectiveness
have also been carried out on a global scale. For example, in the study conducted by Duan et al. (2018), school
culture and school effectiveness were discussed in the context of teachers' job satisfaction. In the study from
China, it was stated that there was a positive relationship between school culture, school effectiveness, and
teachers' professional satisfaction. Another study conducted in the context of school effectiveness and school
culture was conducted by Ali et al. (2017) in the context of Pakistan. The results indicated that the current
school culture level of schools in Pakistan is low, while there is a significant relationship between school
culture and school effectiveness. It was also emphasized that a high level of school culture would be helpful
for high school effectiveness. Ismail et al. (2022) carried out a similar study within the scope of public schools
in the Maldives. In a study, it was stated that school culture and school effectiveness are high in the Maldives.
It was also stated that school culture has a significant impact on school effectiveness. In summary, studies
examining the relationship between school effectiveness and school culture reveal that factors such as school
climate, school culture, and job satisfaction have positive and significant effects on school effectiveness and
that high school culture is an important factor for high school effectiveness.

As seen in these previous studies, there are many separate studies on the relationship between school culture,
school innovation characteristics, and school effectiveness. However, there is no study in the literature that
addresses these three variables together. From this perspective, this study has the potential to fill a theoretical
gap in the literature. Moreover, the aim of testing the three variables with a mediation model makes this study
methodologically unique.

The aim of this research is to determine how organizational culture types play a role in school effectiveness
through innovative school creation. The hypotheses tested for the purpose of the research are as follows:
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Hi: Support culture positively affects school effectiveness through schools' innovativeness levels.

Ho2: Success culture positively affects school effectiveness through schools' innovativeness levels.

Hs: Bureaucratic culture negatively affects school effectiveness through schools' innovativeness levels.
Ha: Task culture positively affects school effectiveness through schools' innovativeness levels.

2. Method

2.1. Model

In this study, which was designed as relational research, the aim is to examine the role of school innovation
characteristics in the relationship between the dominant culture-type characteristics in the school and the
effectiveness of the school. Structural equation modeling was used to determine the mediating role. Structural
equation models combine the predictive structural relationship between the variables in the regression model
and the latent factor structures in factor analysis in a single comprehensive analysis (Cokluk et al., 2010).

2.2. Participants

This research was conducted with teachers in public schools in Kiitahya. This study, which is based on testing
structural paths between variables, was carried out with 386 teachers. Table 1 presents information about the
participants.

Table 1. Descriptive statistics of the study group

Frequency Percentage (%)

Woman 190 49.2%
Gender

Male 196 50.8%

Preschool-Primary School 141 36.5%
School Level Middle school 120 31.1%

High school 125 32.4%

1-10 years 150 38.9%
Seniority 11-20 years 161 41.7%

21 years and above 75 19.4%

1-20 teachers 114 29.6%
Number of teachers in the

21-40 teachers 134 34.7%
school

41 and above teachers 138 35.7%
Total 386 100.0

As seen in Table 1, 49.2% of the participants are female and 50.8% are male teachers. 141 of these teachers work
in pre-school and primary school, 120 in secondary school, and 125 in high school. Considering the
professional seniority of the teachers, it is seen that 38.9% of them have 1-10 years, 41.7% have 11-20 years,
and 19.4% have 21 years and above. However, 114 of the participants work in a school with 1-20 teachers, 134
with 21-40 teachers, and 138 with 41 or more teachers.

2.3. Data Collection Tools

“School Culture Scale,” developed by Terzi (2005) to reveal teachers' views on school cultures; “Innovative School
Scale,” developed by Aslan and Kesik (2016), was used to determine the innovativeness level of schools; and
"Effective School Characteristics Scale," developed by Witmer (2005) and adapted into Turkish by Akgay-
Glingor (2018), was used to determine the effectiveness levels of schools. The psychometric properties of the
scales used in the study are presented below:

School Culture Scale: This scale, which was used to determine school culture types, consists of 29 items and four
dimensions. During the development process of the scale used in the five-point Likert type, exploratory factor
analysis (EFA) was carried out, and four basic cultural dimensions for school cultures were defined. As a result
of EFA, the total variance explained by the four factors was calculated at 50.965%, and it was decided that the
scale is a valid tool that can be used in research. Cronbach Alpha coefficients were calculated for the reliability
of the scale dimensions; related values were found as .88 for “support culture,” .82 for “success culture,” .76 for
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“bureaucratic culture,” and .74 for “task culture” (Terzi, 2005). Within the scope of this study, confirmatory factor
analysis was performed for the validity of the scale, and the relevant values were [x2/df =2.86 (p>05); CFI =
.96, RMSEA=0.07]. However, the Cronbach Alpha coefficients calculated for the reliability of the tool were
found to be .92 for the "support culture,” .82 for the "success culture,” .78 for the "bureaucratic culture,” and .78
for the "task culture” . When the calculated values are evaluated as a whole, it has been decided that the relevant
scale is a valid and reliable tool that can be used in this research (Kline, 2011).

Innovative School Scale: The scale used to determine the innovativeness levels of schools is a five-point Likert-
type scale consisting of 19 items and three sub-dimensions. As a result of the EFA performed for validity
analysis during the development of the scale, it was seen that these three dimensions explained 62.70% of the
variance in innovative school characteristics. It was determined that the structure was confirmed by DFA
analysis. When the Cronbach Alpha coefficients calculated for the reliability of the tool are examined, it is seen
that the relevant values are calculated as .91 for the "managerial support” dimension, .90 for the "innovative
atmosphere” dimension, .79 for the “organizational barriers” dimension, and .85 for the whole scale (Aslan and Kesik,
2016). The CFA results performed to determine whether the innovative school scale is a valid tool in this study
are as follows: [x2/df =3.55 (p>05); CFI = .98; RMSEA=0.08]. The Cronbach Alpha coefficients for the
dimensions and the whole scale were calculated as .79 for the "managerial support” dimension, .90 for the
“innovative atmosphere” dimension, .78 for the “organizational barriers” dimension, and .93 for the whole scale.
Considering the values, it was decided that the relevant scale is a valid and reliable tool that can also be used
in this study (Kline, 2011).

Effective School Characteristics Scale: The CFA results, which were made in the process of adapting the tool
developed to determine school effectiveness into Turkish, showed that goodness of fit values [x2/df =2.96
(p>05); RMSEA=0.07] proved acceptable. The structural validity of the scale, which consists of 14 items and
four dimensions, was accepted. The reliability coefficients of the dimensions were calculated as .90 for the
"limited learning disability” dimension, .93 for the "flexible resources” dimension, .82 for the "focusing on basic skills”
dimension, and .94 for the “monitoring student development” dimension. Based on these data, it was decided that
the scale is a valid and reliable tool (Akgay-Giingor, 2018). The CFA results of this study were determined as
follows: [x2/df =3.03 (p>05); CFI=.99; RMSEA=0.07]. The Cronbach Alpha coefficients calculated for the scale's
reliability were .92 for the "limited learning disability” dimension, .94 for the "flexible resources” dimension, .68 for
the “focusing on basic skills” dimension, .90 for the "student development monitoring” dimension, and .90 for the
whole scale.

2.4. Data Collection and Analysis

This research was conducted with teachers working in public schools at the basic education, secondary, and
high school levels in the province of Kiitahya. Data were collected from 386 teachers via an online form, and
the collection of data was based on volunteerism. The scales used in the research were filled out by the teachers
in approximately 10-15 minutes. Before the analysis of the data, missing data and extreme value analyses were
made; Kurtosis skewness coefficients were evaluated with scatter plots. It was determined that the kurtosis
and skewness coefficients of the data obtained from the scales were in the range of -1 and +1, and it was seen
that the distribution graphs also indicated a normal distribution However, in order to test whether the scales
are valid and reliable for this study, confirmatory factor analysis was performed for each scale, and Cronbach
Alpha coefficients were calculated.

Structural equation modeling was used to test the relationships established between school cultures,
innovative schools, and effective school variables included in the research. Before this, the arithmetic mean
and standard deviations of the related variables were calculated. Measurement models were evaluated to
determine whether the prerequisites for structural equation modeling were met. It was decided whether there
was a multicollinearity problem between the independent variables by calculating the tolerance, VIF, and
Durbin-Watson coefficients. In this context, it has been observed that the Durbin-Watson coefficient is less
than 2, the tolerance value is greater than 0.1, and the VIF value is less than 10. Although the relevant
coefficients indicate that there is no multicollinearity problem (Cokluk, 2010), the correlation coefficient
between success and support culture, which is one of the independent variables, was found to be higher than
.80. For this reason, four different structural pathways were established and analyzed for all culture types.
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Figure 1 shows models for tested pathways between culture types, innovative schools, and school

effectiveness.
Innovative School
/ Characteristics \
Model 1 (H1) Support Culture School Effectiveness
Innovative School
Characteristics
Model 2 (H2) Success Culture School Effectiveness
Innovative School
Characteristics
Model 3 (H3) Bureaucratic Culture \‘I School Effectivengss
Innovative School
/' Characteristics
Model 4 (H4) Task Culture \l School Effectiveness
—

Figure 1. Models Established Between Organizational Cultures, Innovative School and School Effectiveness

As seen in the models in Figure 1, hypotheses have been established regarding the effects of organizational
culture types on school effectiveness in innovative schools. Structural paths (hypotheses) established were
tested with structural equation modeling, measurement models were created, and the goodness of fit values
and path coefficients of the models were calculated. As a matter of fact, there are different methods for
conducting mediation analysis in the literature. According to Simgek (2007), one of these methods is to
evaluate the measurement model, which includes all variables, and then to test the mediation model. In other
words, the prerequisite for testing the mediation model is that all relationships between variables in the
measurement model are statistically significant and that the model's goodness-of-fit values are appropriate.
In this study, four different models were established, and the mediation effect of innovative school
characteristics in the relationship between organizational cultures and school effectiveness was tested. Since
the method expressed by Simsek (2007) is used, first the measurement models were created, and then
mediation analyses were performed for each model.

2.5. Ethical

In this study, all rules were complied with within the scope of the "Higher Education Institutions Scientific
Research and Publication Ethics Directive". In addition, for this study, Usak University Social Sciences
Research and Publication Ethics Committee committee approval was obtained.

3. Results

Before testing the models created for the hypotheses in the study, the arithmetic mean and standard deviations
of the variables were calculated and presented in Table 2.

As seen in Table 2, teachers' opinions show that the arithmetic averages for organizational culture types vary
between 3.00 and 3.94, with the highest average belonging to "task culture" and the lowest average belonging
to "bureaucratic culture". When the averages of innovative school characteristics were examined, it was seen
that the highest average belonged to the "innovative atmosphere" dimension. It was determined that the
arithmetic averages of the dimensions of the effective school characteristics ranged between 3.73 and 3.82.

947



International Journal of Psychology and Educational Studies 2023, 10(4), 942-953

Table 2. Arithmetic Mean and Standard Deviation Values of the Variables

School Culture Types X sd
Support Culture 3.68 .83850
Success Culture 3.66 .76781
Bureaucratic Culture 3.00 .66223
Task Culture 3.94 .68178

Innovative School Total 3.42 .70046
Administrative Support 3.41 73227
Innovative Atmosphere 3.50 .81186
Organizational Barriers 3.32 72731

Effective School Total 3.75 .83514
Limited Learning Disability 3.73 .91633
Flexible Resources 3.75 1.0586
Focus On Core Skills 3.82 .90988
Monitoring Student Progress 3.77 1.0114

Measurement models, mediation analysis results, goodness-of-fit values, and path coefficients developed

based on the research hypotheses are presented in Tables 3, 4, 5, and 6.

Table 3. Coefficients and Fit Indices for the Measurement Model and Mediation Analysis for the Support Culture

Variable

Measurement Relationship Coefficients and Model 1 Regression Weights and
Model(1) Fit Indices Fit Indices

SC++[SC 0.93** SC—1IsC 0.93**

ISC +»ESC 0.90** ISC —ESC 1.00*

SC #+*ESC 0.83* SC — ESC -0.12

X2 1925,946 X2 1925,946

af 766 af 766

x2/df 2,514 x2/df 2,514

RMSEA 0.63 RMSEA 0.63

CFI 0.911 CFI 0.911

TLI 0.905 TLI 0.905

IFI 0.911 IFI 0.911

SRMR 0.056 SRMR 0.056

(SC: Support culture, ISC: Innovative school characteristics, ESC: Effective school characteristics) **:p<.01

When the measurement model in Table 3 is examined, it is seen that the correlation coefficients and adaptation
indices between the Support Culture independent variable, innovative school characteristics used as

mediating variables, and effective school characteristics variable are suitable for use in the mediation analysis
of these variables. In Model 1, which was established to determine the mediation effect, it was concluded that
innovative school features have a full mediating role between support culture and effective school features (3
pk —£0: -0,12, p>.05). This result can be explained as the positive effect of the support culture prevailing in a
school on school effectiveness, depending on the innovative characteristics of the school.

Table 4. Coefficients and Fit Indices Related to the Measurement Model and Mediation Analysis Established for the

Success Culture Variable

Measurement Relationship Coefficients and Fit Model 2 Regression Weights
Model(2) Indices Fit Indexes

SuC +#*]SC 0.91** SuC — ISC 0.91**

ISC +»ESC 0.90** ISC—ESC 0.91**

SuC +*ISC 0.82** SuC —-ESC -0.01

X2 1708,420 X2 1708,420

df 689 df 689

X2/ df 2,480 X2/ df 2,480

RMSEA 0.062 RMSEA 0.062
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CFI 0.913 CFI 0.913
TLI 0.907 TLI 0.907
IFI 0.914 IFI 0.914
SRMR 0.564 SRMR 0.564

(SuC: Success culture, ISC: Innovative school characteristics, ESC: Effective school characteristics) **:p<.01

Considering the correlation coefficients and goodness-of-fit values in the measurement model, in which the
culture of success, one of the possible types of culture to be found in schools, is used as an independent
variable, it is seen that there is no obstacle to conducting a mediation analysis (Table 4). In Model 2, which was
designed to test the second hypothesis, it has been determined that the innovative school characteristics
variable has a full mediator role between the success culture and effective school characteristics (3 sk —zo: -
0.01, p>.05). To put it more clearly, the level of a school's achievement culture contributes to school
effectiveness by increasing the level of innovative school characteristics.

Table 5. Coefficients and Fit Indices for the Measurement Model and Mediation Analysis Established for the
Bureaucratic Culture Variable

Measurement Relationship Coefficients and Fit Model 3 Regression Weights
Model(3) Indices Fit Indexes
BC +*]SC -0.05** BC — ISC -0.05

ISC +»ESC 0.90** ISC—ESC 0.90**
BC+*ESC 0.05** BC —-ESC 0.10**

X2 1968,881 X2 1968,881
af 806 daf 806
x2/df 2,443 x2/df 2,443
RMSEA 0.061 RMSEA 0.061

CFI 0.898 CFI 0.898

TLI 0.891 TLI 0.891

IFI 0.898 IFI 0.898
SRMR 0.080 SRMR 0.080

(BC: Bureaucratic culture, ISC: Innovative school characteristics, ESC: Effective school characteristics) **:p<.01

Table 5 shows the measurement and mediation models used to determine the mediating role of innovative
school characteristics in the effect of bureaucratic culture on school effectiveness. Although the relationship
between the variables is significant according to the measurement model results, according to the results of
the mediation analysis, it is seen that innovative school features do not have a mediating role in the effect of
bureaucratic culture on effective school features. In other words, the innovative features of the school have no
role in the effect of bureaucratic culture on school effectiveness.

Table 6. Coefficients and Fit Indices for the Measurement Model and Mediation Analysis Established for the Task
Culture Variable

Measurement Relationship Coefficients and Fit Model 4 Regression Weights
Model(4) Indices Fit Indexes
TC *]SC 0.66** TC — ISC 0.66**

ISC =»ESC 0.90** ISC —-ESC 0.79**

TC «*ESC 0.68** TC —ESC 0.16**

X2 1807,888 X2 1807,888
daf 689 daf 689
x2/df 2,624 x2/df 2,624
RMSEA 0.065 RMSEA 0.065

CFI 0.901 CFI 0.901

TLI 0.894 TLI 0.894

IFI 0.902 IFI 0.902
SRMR 0.066 SRMR 0.066

(TC: Task culture, ISC: Innovative school characteristics, ESC: Effective school characteristics) **:p<.01

In Table 6, there are measurement model and mediation analysis results showing the relationship between
task culture, innovative school characteristics, and effective school characteristics. The correlation coefficients
and fit indices between the variables of Mission Culture, innovative school characteristics, and effective school
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characteristics show that the relationships between the variables in the measurement model are significant. In
Model 4, which was designed to determine the mediation effect, it was concluded that innovative school
characteristics have a partial mediation role between task culture and effective school characteristics (3 ok —.eo:
0.16, p<.01). In other words, it can be said that task culture has an impact on school effectiveness both directly
and indirectly through innovative school characteristics.

4. Discussion and Conclusion

The first of the findings obtained as a result of mediation analysis is the indirect effect of support culture on
school effectiveness characteristics through innovativeness. It is a very important factor in providing the
support that the stakeholders in the organization need at many points, such as developing their competencies
and providing motivation. Support culture, by its nature, aims to achieve an organizational climate that
prioritizes cooperation, mutual commitment, and healthy relationships (Pheysey, 1993). It will naturally be
easier for individuals to keep up with changing conditions, to be ready for change and innovation, and to lead
in schools where a culture that aims to support all stakeholders individually and emotionally rather than
directly prioritizing organizational goals is developed. This type of support provided by the cultural
characteristics of the organization will make it easier for individuals to contribute to organizational
effectiveness by improving their innovativeness. When the literature is examined, it is emphasized that one of
the main ways of ensuring that an organization achieves its goals, that is, high attachment characteristics,
should have the qualities that will support innovation in the existing organizational culture (Yigit, 2014). For
example, Hoppey and Mccleskey (2010) emphasized in their study that the first role of school leaders in order
to create effective inclusive schools is to support teachers so that they can carry out their education processes
effectively. It has been stated that a school leader can support teachers in the following ways: “nurturing and
caring for staff, buffering the organization from external pressures associated with high-stakes accountability,
providing high-quality professional development, and ensuring that teachers have opportunities to assume
leadership roles in the school”. Indeed, Khun et al. (2022) stated that effective schools can only be possible
with a balanced school atmosphere and a supportive school climate. In this regard, Yildirim (2015) stated that
in order to establish social environments for effective schools, the relationship and communication between
teachers should be sincere, trustworthy, and collaborative. Tungel (2008), on the other hand, emphasized that
it is important for teachers to be constantly supported in order to ensure their interests and personal and
professional development for school effectiveness, and emphasized that all teachers should be supported in a
social context in order to be able to work collaboratively. In this context, Balc1 (2014) states that school leaders
have important duties and emphasizes the importance of school leaders who lead change and transformation
and support teachers in creating effective schools. As can be seen, supportive and innovative features play a
major role in creating effective schools. For this reason, it is possible to say that leaders who want to make
their schools effective organizations should create a collaborative and solid school culture that supports
teachers in every way and should have an understanding that supports innovations.

One of the important outputs of the research is the finding about the indirect effect of success culture on school
effectiveness by developing innovative school characteristics. A success culture is based on using flexible
strategies to achieve organizational goals without rigid procedures for employees. The use of flexible and
diverse strategies requires a high level of innovativeness. In this context, it is inevitable that the success culture
will have a positive effect on the school effectiveness characteristics, which define the level of achieving the
goals of the school in the most general sense, by encouraging high innovativeness in schools. In the literature,
one of the most important features of effective schools is that it has been found that there is a cultural
atmosphere in which positive beliefs are developed towards the competencies and differentiated methods of
the stakeholders that will lead to success, together with high achievement expectations for the school
stakeholders regarding the most basic goals of the school (Agassi, 2005; Ismail et al., 2022). In addition, one of
the basic conditions of being an effective school is to clearly determine the educational goals of the school
(Edmonds, 1979), to adopt and understand these goals by all stakeholders (Lezotte, 1992), and to reach these
goals with a collective consciousness. In this context, it is possible to say that the culture of success is of great
importance to the effectiveness of the school, as it supports innovation by providing flexibility and different
perspectives on the one hand and focusing on goals on the other.

It has been determined that the innovativeness of the school does not have a mediating role in the interaction
between the bureaucratic culture and the effectiveness of the school. Similarly, in the study conducted by
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Ferencova et al. (2019), the findings revealed that the dominant culture in schools tends to give priority to
rational goals and internal processes rather than encouraging innovation, although it is not embraced by
teachers In bureaucracy-oriented cultures, the main goal is to maintain a healthy workflow, division of labor,
and hierarchy by adhering to predetermined strategies and methods. In such a cultural atmosphere, it is
expected that innovative features do not have a direct or indirect effect on the school's capacity for
effectiveness. However, it is remarkable that bureaucratic culture has a low-level but positive and significant
role in school effectiveness. This may be due to the centralized structure of the Turkish National Education
System. Moreover, it is known that, due to the centralized structure of the Turkish National Education System,
it is a legal obligation to carry out some works and processes in schools in formal ways. This necessity can be
cited as a reason for the bureaucratic school culture to play a small role in school effectiveness. However, it
should not be forgotten that bureaucratic culture restricts innovative school features and reduces the potential
of school effectiveness.

One of the remarkable findings of the research is that it shows that the innovative features of schools have a
partial mediating role between the culture of the task and the effectiveness of the school. In the focus of the
task culture, it is essential to put individual goals into the background as much as possible and to employ all
kinds of expertise and competencies that will serve organizational goals regardless of seniority, status, and
hierarchy. The way to contribute to the effectiveness of the organization requires taking the initiative and
using all kinds of skills at every stage of the operation (Harrison, 1972; Handy, 1981). Considering these
characteristics of task culture, the most important task that will serve organizational effectiveness for many
organizational stakeholders in today's conditions, where innovation has become one of the most important
qualities of business life, is to have innovative features and to use these features.

5. Recommendations

Considering the results and discussions within the scope of the research, in an environment where continuous
change and innovation have become an inevitable and undeniable part of our lives, it is seen that the
established culture in schools is extremely important in terms of the effectiveness of the school. Considering
that the phenomenon of school culture is a living artifact that is created and maintained jointly by the
stakeholders, in order for the school to successfully fulfill its educational, instructional, and social functions,
it is necessary to include elements that can bring innovative features to the school and stakeholders in the
construction of school culture. Building a bureaucratic and hierarchical culture will reduce the school's
capacity for proactive action as well as its effectiveness. In order for teachers, students, administrators, and all
other stakeholders in schools to fulfill their duties with maximum devotion and efficiency, a supportive,
success-oriented culture that will open the door to innovative thoughts and actions and that prioritizes a high
sense of task should be built. In the research, the bureaucratic culture did not have a significant effect on the
innovative school. In this context, it can be suggested to implement policies to make bureaucratic procedures
at school more flexible. Moreover, in the school, more flexible structures can be presented to the teachers in
the subjects where initiative can be taken, and it can be suggested that they be freed from over-formalized
rules as much as possible. This research was carried out with quantitative techniques, and it was concluded
that support and success cultures affect school effectiveness both indirectly and directly with the mediating
effect of innovative school characteristics. For this reason, studies can be carried out on how to improve the
success culture, support culture, and innovative school characteristics that can affect school effectiveness in
practice. In this context, contributions to the field can be made by conducting qualitative studies with teachers.
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